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This study provides a comprehensive definition of the elements that make a campus 
programming board. This is important to understand because it provides a framework to talk 
about campus programming boards as organizations and it provides a model that other 
organizations could utilize. While this study is specifically looking at the CNL program model 
for late-night and weekend programming it provides a framework for practitioners to critically 
review and document aspects of their organization if they choose too. The program model 
encompasses all of the operational, structural and shared philosophical beliefs implemented in 
the approach or design of campus activities or events. I found the aspects of the CNL program 
model include the mission, bylaws, board structure, board members, event participants, advisors, 
and a unique process for event planning, marketing, and management which is at the core of the 
work the organization does and assessment. Additionally it identified the key elements from the 
program model that shape the organization and its activities, these elements have a meaningful 
influence over the operation of the organization and include the mission, board structure and 
advising team. Finally this study identified that learning occurs through event planning, is 
facilitated through the weekly board meetings, is demonstrated through marketing the event and 
is put into practice through event management.  
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CHAPTER ONE: INTRODUCTION 
College students across the United States (U.S.) enjoy being engaged in many co-
curricular activities (Adnan & Warman, 2017). Students participate in a variety of student 
organizations and clubs, Greek life, and campus recreation, which shape their experiences and 
learning in college (Astin, 1999). A popular co-curricular activity is student organizations, which 
offer an outlet for students to be a part of an organization with members that share the same 
identity, professional aspirations, political views, or culture. Members of student organizations 
spend time engaging in activities and conversations with individuals who may have a personal 
connection to who they are as individuals. In addition, students’ experiences in these activities 
positively impact students' emotional, intellectual, social, and interpersonal development (Adnan 
& Warman, 2017). Student’s involvement in co-curricular activities also helps students succeed 
in academic spaces as well (Pascarella & Terenzini, 2005). These students apply the skills they 
learn outside of the classroom to their coursework and apply what they are learning in the 
classroom to their co-curricular involvement to create a seamless environment of learning (Pike, 
Kuh, & Massa-McKinley, 2008). Because student involvement is important and has been shown 
to contribute to learning, this study focuses on one programming board, the elements that 
constitute it, and key elements that shape the organization in order to better understand this 
organization.   
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The Role of Campus Programming Boards 
While it is hard to find a standard operating definition of campus programming boards, 
the Council for the Advancement of Standards (CAS) in Higher Education defines the mission of 
Campus Activities Programs to “enhance the overall educational experience of students through 
the development of, exposure to, and participation in programs and activities that improve 
student cooperation and leadership while preparing students to be responsible advocates and 
citizens and complementing the institution’s academic program. (CAS, 2015, p. 87)”. Campus 
Activities Programs must emphasize student involvement in meaningful activities that facilitate 
connections, involvement, leadership skill development, citizenship, and social responsibility, 
and that supplement the overall academic experience (CAS, 2015). This definition provides a 
standard understanding of programming boards, which is useful background information about 
these organizations broadly. This standard understanding of programming boards is important 
because programming boards vary greatly from each other from college to college and even if 
there are multiple campus programming boards on the same campus serving the same 
community of students the way they approach the event planning process and development of 
skills with their executive board members is unique to that individual programming boards. For 
this study, I am most interested in the particular workings of Campus Nightlife (CNL) at The 
University of Nebraska- Lincoln (UNL).   
Campus programming boards offer events to the campus community events such as 
welcome back celebrations, parent week, homecoming, and concerts (NACA, 2018). The timing 
of late-night events is usually between 8:00 pm -2:00 am. “during what Penn State University’s 
late-night programming mission statement describes as ‘prime social time’ since the original goal 
of most late-night programming is to provide an alternative alcohol-free program to nightclubs 
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and house parties” (Prange,2005 p.4). During these events, students have the chance to meet new 
people who they may not have access to during their normal day. Having meaningful 
intrapersonal relationships with peers increases students’ ability to persist and remain enrolled in 
college when faced with adversity (Pascarella & Terenzini, 2005). Campus-wide events provide 
a venue for students from different backgrounds, majors, and cultures to be in one space and 
have fun or engage in lively conversation, make meaning of their experience and develop a sense 
of belonging (Riepe, 2011). 
Late night programming boards are a particular kind of programming group. Many 
originated on college campuses as a way to provide safe, alcohol-free events to students to 
combat underage drinking, alcohol abuse, and other high-risk behaviors associated with the use 
of alcohol (Maggs, Osgood, Prev, & 2009). Late night programming boards assist in creating a 
campus culture that de-emphasizes the role of alcohol in the college experience by providing a 
positive alternative for students (Reising, 2012). These studies on alcohol and high-risk 
behaviors contribute to why late-night programming boards were founded and the purpose late-
night programming boards served on college campuses. This background information provided 
in this chapter so far helps to paint the picture or the context of this study.  
Events hosted by campus programming boards are also a time for established friend 
groups to socialize, carving out time to make sure they are connecting with their friends. These 
peer groups assist in the cognitive and affective development of students (Astin, 1999). Campus 
programming boards provide multiple opportunities for peers to bond over the shared 
experiences they are having, creating deeper connections to the campus community, and 
strengthening their sense of belonging. Astin (1984) states that the greater the interaction with 
peers, the more favorable the outcome like growth in interpersonal skills. The events offered to 
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students are always changing, expanding, and growing. The dynamic nature of campus 
programming allows students access to an experience they would not be able to encounter on 
campus on a regular basis. The type of events campus programming boards produce are student-
driven and ever-changing to stay current with trends. While most college campuses are not 
equipped with escape rooms, casinos, or retro arcades, campus programming board advisors and 
students work hard to bring those novelty experiences to campus at a free or reduced cost to 
students.  
Campus Programming Helps Student Development and Leadership 
This study is important because increasingly, student affairs professionals are being asked 
to provide evidence of their impact on student learning outside of the classroom with state 
funding decreasing and costs increasing. Professionals need data and assessments to justify the 
resources needed to keep the program running (Henning & Roberts, 2016). Most campus 
programming boards receive their funding from student fees or from revenue generated through 
auxiliary units and most campus programming boards also have a dedicated staff member to 
serve as their advisor. Nationally, “Institutions are judged on a ‘value-added’ basis, with the 
public and lawmakers wanting to know what the product of an undergraduate education is 
worth” (Kallison & Cohen, 2009, p. 5). As student affairs divisions attempt to capture the 
educational impact their units have on students, they are gaining recognition that learning is not 
relegated to the academic classroom (Schuh & Gansemer-Topf, 2010). Students involved in co-
curricular activities are more engaged socially and academically, resulting in a stronger success-
network of peers, faculty and staff members.    
The opportunities for students to be involved in campus programming boards provide 
involvement and connection to the campus community. Working collaboratively with faculty, 
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staff and fellow students, campus programming boards are able to build students' capacity to 
develop a larger social and professional network. Campus programming boards directly use 
Astin’s (1985) theory of student involvement and Kuh’s (1995) theory of student engagement 
facilitating learning through the application of event planning. Advisors of campus programming 
boards guide design opportunities for students to gain experience in programming, leadership 
development, and responsible social interaction. Students who are actively engaged in an 
organization on a college campus are considered student leaders, often these students work for a 
department on campus or hold an officer position on a board or in a student organization. Current 
literature about leadership is not specific to campus programming boards but offers common 
themes in student training, perceptions of experience, academic extension programs like service 
learning or internships (Tosch, 2016). Student leaders develop their skills in formal and informal 
settings, applying their existing knowledge in new settings. Most campus programming boards 
have members across multiple disciplines and backgrounds, like education, accounting, 
chemistry or engineering all working together to plan events. While these students have no 
intention of going into a hospitality or events related field after graduation, the skills they 
develop as a member of a campus programming board are still applicable to their future 
profession.  
Another unique aspect of programming boards compared to other departments that may 
provide programming for students is, programming boards are led by current students. Students 
share the student experience with the target audience for the programming and tend to be closer 
in age to other students than staff members. Because of their experiences and identities, they tend 
to have a good understanding of students’ needs that leads to a more meaningful event 
experience for the participants.  
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CNL Service to the UNL Community 
 This study is focused on a particular campus programming board, CNL. CNL has a 
96.5% satisfaction rate (2018) among its event participants according to internal assessment data. 
Not only are participants happy with the events, but board members upon graduation also leave 
the University of Nebraska-Lincoln (UNL) with a robust set of skills. These skills help them land 
prestigious jobs such as financial advisor, business owner, marketing consultant, and the list goes 
on (CAS, 2017; HuskerGROW, 2018). It’s not just about the skills and students enjoying events, 
by attending the event, the participants are building their sense of belonging to the campus 
community, and engaging socially.  
CNL board members work tirelessly to design a one-of-a-kind event experience that 
welcomes students from diverse populations, creating an environment where everyone feels like 
they belong to the campus community. Over 68% of CNL event participants from 2015-2019 
agreed that attending events helped them feel part of the UNL community (CNL, PEA, 2018).  
This thesis documents the elements of the CNL in an effort to understand what’s happening in 
CNL and how the elements of the program model work together to create these positive 
outcomes.    
Programming boards play a large role in engaging students and the campus community 
through the development and implementation of weekend, late-night, family, and community 
service programs; yet there is a lack of literature on the effect of the students' participation in 
such activities (Riepe, 2011), and on how these boards are organized and function. Through this 
study I provide a program model for late-night and weekend programming and an analysis of the 
components that complete the model. 
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Purpose Statement and Research Questions 
The purpose of the study is to explore the aspects of the CNL program model to 
determine how they contribute to CNL student learning and the organization as a whole. What is 
known to date from previous studies is students in executive leadership roles of programming 
boards believe they have learned some variety of the following: organizational skills, time 
management, communication, leadership, planning, teamwork, creativity, budgeting, 
networking, and socialization skills (Riepe, 2011; Tosch, 2016). Students who are engaged in the 
campus community are more likely to succeed academically, increase their persistence, and have 
more frequent interactions with faculty members (Pascarella & Terenzini, 2005). What has not 
been documented in research, is how programming boards are structured or operate that 
contribute to the students learning.  
Through this study, I document how CNL operates and engages its executive board 
members; its board structure, and event management. I provide a definition of the program 
model and the significance of those components to the organization.  This study fills a gap in 
research and practice on programming boards, their structure, and operations and how they are 
connected to student learning and development. While this study is a specific analysis of one 
organization and is not representative of all programming boards, it provides insight and 
understanding of the working parts that are not currently available on a programming board. The 
following research questions guide this study:  
1. What are the aspects of the Campus Nightlife program model at the University of 
Nebraska- Lincoln? 
2. What are the key elements of the program model that shape the organization and its 
activities? 
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3. What aspects of the program model are key contributors to student learning and 
development? 
Definition of Terms 
● Program Model (or Organization) refers to the organizational structure and type of 
programming board established to address a specific need.  
● Campus NightLife (CNL) a late-night, interactive programming board run by student 
volunteers at the University of Nebraska-Lincoln (UNL). 
● Executive Board Members student leaders that have a specific role in Campus 
NightLife to fulfill the mission of the organization. These students meet weekly as a 
board and individually with the advising team. 
● The Street Team the Campus NightLife volunteer group. Members of the street team, 
assist in the promotion and staffing of CNL events. Members do not take part in the event 
planning process or meet with the advising team regularly. 
● Event Planning Process: The process the board members go through to develop, present 
and select their event ideas. Theoretically, the event planning process continues or 
evolves until the day of the event.  
● Event Management: This process encompasses logistical strategies to implement the 
ideas created during the event planning process.  
● Campus Programming Boards traditionally plan concerts, fairs, movie screenings, 
speakers, and diversity events (NACA, 2018). 
● Late-night Programming Boards subset of programming boards specializing in events 
on Thursday, Friday, or Saturday nights between 8:00 pm and 2:00 am (Prange, 2005). 
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● Involvement student involvement refers to the amount of physical and psychological 
energy that the student devotes to the academic experience (Astin, 1999). 
● High-Risk Behaviors are those that can have an adverse effect on the overall 
development and well-being of an individual. These behaviors can include risky sexual 
behaviors, violence, fighting, binge-drinking, driving while under the influence of alcohol 
or other substances.  
Conceptual Framework 
This is an introduction to the conceptual framework used for this study. I expound upon the 
background and application of the framework in Chapter 2. This study employs an intrinsic case 
study with the application of the cultural-historical activity theory (CHAT) as the conceptual 
framework. The theory was first developed by Lev Vygotsky and his students Aleksandr Luria 
and A.N Leont’ev which combines cultural, social and historical dimensions into the analysis of 
human activities as a roadmap for educational research (Roth & Lee, 2007).  CHAT analyzes 
human behavior in terms of goal-directed, cooperative human interactions with a socially 
constructed structure, namely an activity system (Hatch et al., 2018, p. 119). In this study, CNL 
is an activity system where individuals are working towards the goal of fulfilling its mission.  
CHAT demonstrates the relation between the connected aspects within an activity (Hatch et al., 
2018). I used it in this study to explore the interactions within Campus NightLife (CNL) as an 
organization and how those aspects contribute to CNL’s executive board, mission and goals the 
CHAT framework has several important elements used to guide data analysis for this study. 
Most importantly, I used the framework as a theory to help explain socially what elements 
existed within the organization, or activity system, identify meaningful connections among them, 
and what connections shaped students’ experiences and learning.    
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Methodology  
There are several types of case study designs. I have chosen an intrinsic case design to 
focus on a specific organization, CNL at UNL, and the complex functions of the organization 
that works together in a specific context. An intrinsic case study was selected because the intent 
of the study is to obtain a better understanding of the case itself and the contributing elements 
that lead to the phenomenon created by the case (Stake, 1995). In the case examined for this 
study, CNL is the case and the phenomenon is the outcomes the organization produces. By 
selecting an intrinsic case, I am establishing what is unique about CNL instead of providing a 
general understanding of campus programming boards, where the findings of the study can be 
transferable to other settings or institutions.  Merriam and Tisdell (2016) describe “A case study 
is an in-depth description and analysis of a bounded system” (p. 37) so this is a good choice for 
this study. I set the boundary of the study to focus on the operations and events of CNL between 
2015 and 2019. The methodology of this qualitative study is a case study.  This study involves 
conducting a review of existing assessment data and organizational documents, supported by 
research memos (Maxwell, 2005) as a tool to document connections I made to existing data and 
my experience when I was a member of the organization and as the graduate advisor of CNL. 
The purpose of selecting a case study is to document a comprehensive program model for late-
night and weekend programming. With existing research, we have an understanding of what 
campus programming boards do and the outcomes they produce. We still lack an understanding 
of the elements that make up a programming board and how they operate. The holistic nature of 
case study research allows me to examine these components, document how these parts 
contribute to the organization and describe how the components work together to fulfill CNL’s 
mission.  
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 In a case study, context matters. Context is about the setting, the history, and the 
particulars of people and the environment that may have bearing on the individuals and the 
phenomenon under study (Yazan, 2015). This study is a good fit for a case study because it is a 
snapshot of this organization by providing a history of the organization and the description of the 
specific setting. During data analysis and reporting, I paid attention to contextual factors by 
documenting my recollections about what was going on at the time and any details about 
relevant history through memos (Maxwell, 2005) that may explain influencing factors on how 
people felt and how decisions were made. The purpose of this is to describe the operations of the 
organization so that the research captures the influence of the context on what occurred and how 
this organization might build a framework for understanding how other programming boards 
work. 
There are three parts of the study, part one of the study consisted of documenting the 
aspects of the CNL program model that do not exist in organizational documents, such as a 
reflection of the event planning, selection and management process, and advisor interactions. 
Part two of the study consisted of analyzing the pieces of data that I documented in step one 
alongside the pieces of existing data in organizational documents such as the mission statement, 
organization chart, bylaws, and assessment data. Part three of the study consisted of exploring 
the findings throughout the application of the CHAT Framework to document the results of the 
data analysis. 
Brief Description of Case 
The University of Nebraska- Lincoln is a Carnegie classified research one, doctoral-
granting, university in the state of Nebraska. UNL serves as the flagship institution for the 
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University of Nebraska system serving the state of Nebraska for 151 years. UNL has three core 
missions, teaching, research and service which grounds the academic mission (UNL, 2019). 
CNL is a late-night and weekend campus programming board that was founded in 2008 to serve 
as a specific intervention program to combat high-risk behavior, like underage and binge-
drinking, driving under the influence and other risks associated with substance abuse.  
While UNL is a dry-campus, there are several party houses just blocks off campus that host 
annual events. These parties often are hosted by members of the Greek and Athletic 
communities. In addition to house parties for UNL students of a legal age to drink, there are over 
75 bars within walking distance of the university main campus. Thursday night is a prime night 
for going to the local bars because that is when they normally have the best deals or no cover 
charge. With the culture around alcohol and drinking at UNL, alcohol- free programming was 
not an effective tool to curb under-age or binge-drinking among students on campus (Reising, 
2012). There is more information about UNL and the history of CNL in Chapter Three. 
Chapter Summary 
In this chapter, I provided an overview of the benefits of college students being involved 
on campus. Students who are involved on campus tend to be more successful academically 
(Astin, 1984), in addition to the academic benefit these students are more likely to be engaged in 
a variety of clubs or organizations as members or leaders.  The central interest of this chapter 
revolves around campus programming boards and the impact they have on college campuses. 
From being a venue for student learning and developments to creating a sense of belonging 
among event participants. This case study is specifically about CNL with the application of the 
cultural-historical activity theory, I documented the CNL program model and analyzed which 
aspects of the program model contribute to student learning and the organization as a whole.  
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In the upcoming chapter, I discuss the relevant theories on student involvement, 
engagement, leadership, and campus activities in greater detail. I also ground my literature 
review with four studies on-campus programming boards and the outcomes of students’ 
participation in those boards. 
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CHAPTER TWO: LITERATURE REVIEW 
College students have endless avenues of engagement opportunities on campus such as 
learning communities, academic and social student organizations, civic engagement, on-campus 
employment, and student government or advisory boards (Keating, Rosch, & Burgoon, 2014; 
Rosch & Stephens, 2017). Student affairs professionals who oversee campus activities and 
services hope that the students' engagement in these activities not only help them persist and be 
successful while they are a student. Student affairs professionals would also like to see the skills 
students are learning through their involvement such as time management, collaboration, 
interpersonal, logistical and leadership skills be transferable to their gainful employment after 
college or in an internship setting. 
In this section, I outline literature that pertains to campus activities and programming 
boards. First starting off with college student engagement and involvement defined by Kuh 
(1995) and Astin’s (1984) work.  Second, I discuss the current literature on programming boards 
and late-night programming. Finally, I touch on the conceptual framework that is used for this 
study as it is the first time the cultural-historical activity theory has been used to study a campus 
programming board. 
     Student Engagement 
Student engagement represents the time and effort students devote to activities that are 
empirically linked to desired outcomes of college and what institutions do to induce students to 
participate in these activities (Kuh, 2001, 2003, 2009). Some studies suggest that students who 
are more engaged academically are integrated socially on campus and are more likely to persist 
from their first year of college to their second year and are more likely to complete their college 
degree (Huges & Pace, 2003). 
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 The National Survey of Student Engagement (NSSE) was developed in 1998 to gather 
information about college students' level of engagement in educational activities. NSSE collects 
data from students in their first and final years in college to assess their engagement using four 
themes of engagement that encompasses ten indicators. These four themes have been developed 
to capture the primary elements of engagement. The first theme is (a.) Academic Challenge 
which included the following indicators Higher-Order Learning, Reflective & Integrative 
Learning, Learning Strategies, and Quantitative Reasoning. This theme explores the quality and 
type of course work students are receiving, the application and retention of material, and the 
students' ability to critically evaluate knowledge and use it in everyday life. The second theme is 
(b.) Learning with Peers the indicators in this theme are Collaborative Learning and Discussions 
with Diverse Others. This theme explores how often students are interacting peer to peer 
academically and if the students are engaging with peers from diverse backgrounds and beliefs.  
The third theme is (c.) Experiences with Faculty Members and the indicators in this theme are 
Student-Faculty Interaction and Effective Teaching Practices. Experiences with Faculty members 
can be formal or informal but help make connections from what students are currently learning 
to their future career plan or decision to continue their education. The fourth and final theme that 
the survey assesses is (d.) Campus Environment and the indicators in this theme are Quality of 
Interactions and Supportive Environment. This theme explores if the physical, social, and 
academic spaces on campus are designed to support students while they are at college and if the 
university offers the services students feel they need to be successful (NSSE, 2019). 
 Bergen-Cico and Viscomi (2012) assert that universities must evaluate the potential 
variables students have such as academic achievement, persistence, gender, race, high school 
grade point average, and parents educational level on their ability to retain these students  
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(Cabrera, Nora, Terenzini, Pascarella, & Hagedorn, 1999). These variables have an effect on the 
potential for students to persist, one of the ways that higher education institutions can mitigate 
these variables is by providing resources and services that create a sense of engagement and 
involvement between the student and the institution (Bergen-Cico & Viscomi, 2012).  
While engagement varies greatly from student to student, research shows that students 
involved in co-curricular activities are more effectively integrated socially and academically to 
the institution creating a greater attachment to the university (Pascarella, Terenzini,& Wolfle 
1986). Students’ involvement in co-curricular activities is an essential component of 
engagement, retention, and success (Hazeur, 2008) as students are less likely to suffer from 
mental health conditions like anxiety, depression or substance abuse. Students who are involved 
in co-curricular activities whether it be student organizations, Greek societies or athletics are 
more responsible, self- starters and are more likely to be more self-directed in their academic 
studies (Kuh, Schuh, & Whitt, 1991). 
Even with all the options students must be engaged on campus. There are some groups of 
students that have a more difficult time being engaged on campus, for example, first-generation 
students. First-generation students normally come from low-income, minority families and 
normally are less academically prepared for colleges than their continuing- generation peers 
(Garcia, 2010). When enrolled in college first-generation students place a greater emphasis on 
their academic success than being involved in co-curricular activities which are viewed as an 
additional time commitment. Most first-generation students often are employed in jobs off-
campus working more hours per week compared to their peers and often live off-campus at home 
with their parents if possible to save money on housing expenses (Garcia, 2010). Understanding 
the importance of student engagement in higher education, universities often focus on the first 
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six weeks of the fall semester to get first-year students and in particular first-generation students 
socially or academically integrated into the campus community.  
Research suggests that early- involvement in co-curricular activities results in better 
academic engagement and attendance, reduced high-risk activities such as binge-drinking or 
partying and a greater attachment to the institution resulting in a more positive experience. 
(Mickey, 2001; Bergen-Cico &Viscomi, 2012). In addition to student engagement theory, Tinto's 
theory of student departure (1993) supports the suggested outcomes of offering the six weeks of 
engaging activities that most universities provide students. Tinto's theory of student departure 
provides a model for institutional action for student success. The five conditions of the model for 
institutional action are commitment, support, expectations, feedback and involvement or 
engagement. The first condition of commitment means that universities are offering resources, 
services, and funding to support the students that are at the highest risk, underrepresented, and 
low-income students. The second condition is expectations, meaning universities must hold 
students to high expectations or standards for academics, conduct, and engagement. Expectations 
are usually established through policies, procedures, and staff interactions. The third condition is 
support, in terms of academic, social and financial. Support from universities often takes the 
form of resource centers specific to the identity of the student or the service that includes 
financial aid, counseling or tutoring. The fourth condition is feedback. This feedback could be 
from faculty and staff or from the student to faculty and staff members about learning and their 
experiences. The fifth condition for student success is engagement or involvement, this condition 
truly centers on the need for students to be engaged academically and socially in order to be 
integrated as a member of the campus community (Tinto, 2010). 
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Student Involvement 
Alexander Astin's (1984) research on college student development around their 
involvement on campus has provided a framework for higher education institutions to create a 
more effective learning environment for students and provides practitioners with a critical 
definition of involvement. Essentially if the university provides opportunities for students to be 
more involved on campus, then their ability to develop increases on a cognitive, social and 
behavioral level through peer to peer interactions and by engaging with faculty and staff. 
Astin (1984) defines involvement in the following manner. 
a) Involvement refers to the investment of physical and psychological energy in 
various objects. Involvement could be the amount of time a student spends 
preparing for an exam, working on homework or being a part of a student 
organization. 
b) Involvement occurs along a continuum, the level and degree of engagement the 
student puts forth on a range of activities varies.  
c) Involvement can be measured both or documented as a quantitative and 
qualitative action. The quantitative characteristics of involvement could be the 
number of hours a student studies or how many credit hours they complete and 
the organizations they are a member of. Qualitatively could be reflections of their 
learning experience. 
d) Involvement and learning are proportional. The quality and quantity of 
involvement in an educational program or organization are directly associated 
with positive or negative learning outcomes. 
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e) Effective educational policies and practices are related to the institution's capacity 
to increase student involvement. 
The theory also establishes a student's time as a resource. Student Involvement is a way to help 
students persist and stay enrolled in classes.  
The difference between student engagement and student involvement is student 
engagement is more geared and measured by academic learning outcomes. How students engage 
with course work, faculty, and the campus environment. Student involvement is the amount of 
time students are investing in the college experience academically and in extracurricular 
activities. Both are equally important in the development of a well-rounded college student. One 
opportunity for students to get involved on campus is through campus programming boards as 
event participants or as the students planning the events. I talk more about campus programming 
boards, late-night, and alcohol-free programs in the next section.  
Campus Programming Boards 
One functional area that deeply engages students in out of the classroom learning is 
programming boards.  According to Riepe (2011), "programming boards play a large role in 
engaging students in the campus community through the development and implementation of 
weekend, late-night, family, diversity, and community service programming" (p. 8).  
Increasingly student affairs professionals are being asked to provide evidence of their 
impact on student learning outside of the classrooms. With state funding decreasing and costs 
increasing professionals need data and assessments to justify the resources needed to keep the 
program running "institutions are judged on a "value-added" basis, with the public and 
lawmakers wanting to know what the product of an undergraduate education is worth" (Kallison 
& Cohen, 2009, p. 5). Centering the institutions need to provide programs and services that help 
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students persist. Making sure students have the resources they need to stay in college and 
graduate within four years if possible. Another unique aspect of programming boards compared 
to other departments that may provide programming or workshops for students is, programming 
boards are led by current students attending the university. The student programmers have a 
deeper connection to the campus community because executive board members have a higher 
level of involvement on campus by demonstrating the will to serve the community and engage in 
learning opportunities outside of the classroom (Milstead, 2010).  
Late Night Programming Boards 
Late night programming boards originated on college campuses as a way to provide safe, 
alcohol-free events to students to combat underage drinking, alcohol abuse and other high-risk 
behaviors associated with the use of alcohol (Maggs, Osgood, Prev, & 2009). Alcohol-free 
programming was at the forefront of college administrations agendas in the early 2000s to create 
a comprehensive strategy to address the concern that, 
 About 44% of US college students binge drink—consuming five or more drinks 
in a row for males and four or more drinks for females on one or more occasions during a 
two-week period. Half of these students do so frequently, three or more times within two 
weeks (Centers for Disease Control and Prevention, 1997; Douglas et al., 1997; Wechsler 
et al., 1994; (Prange, 2005). 
 Late- night programming boards assist in creating a campus culture that de-emphasizes 
the role of alcohol in the college experience by providing a positive alternative for students 
(Reising, 2012). The need for late-night programming boards to provide alcohol- free 
programming also created the opportunity to provide additional education to the campus 
community about the risk of binge- drinking, driving under the influence and substance abuse. 
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When late-night programming boards were founded they served more as an intervention program 
than a source of entertainment. Currently, most late-night programming boards, while still 
serving a mission of alcohol- free programming, focus less on reducing high-risk behavior 
(Milstead, 2010; Reising, 2012) and more on prioritizing social engagement, entertainment and 
creating meaningful experiences for the campus community.  
 Benefits of Programming Boards 
There are several benefits for students that participate in late-night programming boards. 
Students who participate in the campus community have an increased chance of staying enrolled 
in classes, seeking additional resources or support, which leads to their success as students 
(Pritchard &Wilson, 2003). Even if student engagement does not translate into increased 
academic success. Students involved on campus expressed greater satisfaction with their 
experience at college (Cooper, Healy, & Simpson, 1994).  What is known to date from the 
previous studies specific to campus programming boards is, students who are engaged in the 
campus community are more likely to succeed academically, increase their persistence, and have 
more frequent interactions with faculty members (Pascarella & Terenzini, 2005), programming 
boards are an extension of a department or service, programming boards are structured as student 
organizations on campus that receive institutional funding and resources that other student 
groups do not have access to (Riepe, 2011).  
Programming boards often have greater institutional support, resources and advisor 
supervision where the development of leadership and engagement is formal and passed down 
over time (Tosch, 2016). Students in executive leadership roles of programming boards believe 
they have learned organizational skills, time management, communication, leadership, planning, 
teamwork, creativity, budgeting, networking, and socialization skills through their involvement 
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in campus programming boards (Riepe, 2011; Tosch, 2016). Through the nature of the positions 
these students hold, they are in leadership roles developing the skill every day through a variety 
of tasks and interactions.  When looking at leadership in the college setting it mainly covers the 
following themes; student organizations, student perceptions, types of leadership programs, and 
training connected to a major or future employment opportunities (Gellin, 2003; Kuh, 1995; 
Logue, Hutchens, & Hector, 2005; Moore et al, 1998; Pascarella & Terenzini, 2005; Tosch, 
2016).  In the next chapter, I document the additional benefits students gain from their 
participation on-campus programming boards.  
Conceptual Framework 
Cultural-Historical Activity Theory (CHAT) was developed by Vygotsky and his 
students (Roth & Lee, 2007) and the application of CHAT allows for a researcher to take a more 
focused look at learning or a community in a broader social, cultural and historical context. 
Instead of limiting the focus of the study to one subject, the research can explore an environment 
or organization.  
CHAT has evolved through three generations of research. Initially developed by Lev 
Vygotsky (1978) in the 1920s and early 1930s, the theory was further expanded by 
Leont’ev (1978), and, more recently, by Engeström (1987, 2001) and his colleagues at 
the Helsinki Center. (Tkachenko & Ardichvili, 2017) 
CHAT is a learning and development theory that has three central themes. 1) Humans act 
collectively, learning is facilitated by doing and communicated in and through actions. 2) 
Humans constantly create or adapt tools to aid learning and communication. and 3) The 
community is at the core of interpreting and establishing meaning (Foot, 2014). The cultural-
historical activity theory also provides a conceptual framework to understand multi-dimensional 
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interactions or, “social/collective elements in an activity system, through the elements of 
community, rules, and division of labor while emphasizing the importance of analyzing their 
interactions with each other” (Daniels, 2007, p. 189). CHAT has primarily been used in research 
around educational curriculum, student learning, language, literacy and educational practice 
(Roth & Lee, 2007). In addition to the three core themes listed above CHAT provides three 
lenses to explore the cultural-historical context of an active system. The three lenses are 
activities, actions, and operations (Foot, 2014). There are two additional function of CHAT that 
are not as prevalent in this study. The first being a deep historical look at the organization, 
because this study is bounded in a limited period of time the study excludes years of historical 
context that could provide even more meaningful understanding of the organization. Additionally 
CHAT is often used as a tool to uncover and address tension (Foot, 2014) among elements in the 
organization of within the active system.  I intentionally selected not to explore sources of 
conflict or tension because it would not directly answer the research questions but this could be 
viewed as a limitation of my use of CHAT in this study.   
Elements in the Activity Theory Triangle 
There are six elements in the activity theory triangle. a) Subjects, which can be an 
individual, group or organization that are engaged in the activity and the focus of the study. b) 
Tools. Are the physical things, representations, and systems of symbols, which a subject uses to 
accomplish an activity. c) Objects, are the immediate goals that encompass the purpose and 
reason for the activity that the subject does and the long term outcomes of the goals the subjects 
have established. It should be noted that most references to outcomes are actually about program 
or learning outcomes and not a reference to CHAT objects. The difference being, the program or 
learning outcomes mentioned in this study were part of the existing sets of data instead of being 
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uncovered through the application of CHAT to understand the activity within the organization.  
d) Division of labor, or the means that facilitates work among the participants. e) Community, 
who shares knowledge, interest states or a mutual stake in the activity. f) Rules, are the 
agreements, laws or cultural customs that members adhere to while engaging in the activity. All 
of these elements are bound in a social, cultural and historical framework to understand the 
application of learning and development in practice (Daniel, 2005; Foot, 2007; Roth and Lee, 
2007).  
Within the conceptual framework, the subject or in the case of the study executive board 
members’ involvement in the event planning process and execution of programs produces 
learning outcomes such as leadership, time-management, written and oral communication skills. 
(Riepe, 2011; Tosch 2016). There is an additional aspect of learning from the participants that 
attend the events hosted by campus programming boards. The event attendees, learn how to be 
engaged in the campus community (Kuh, 2003), establish peer- to- peer relationships and 
develop a sense of belonging in the larger campus community that may help them persist as a 
student in the face of adversity.  
Through the activity theory, I document the interaction of elements that shape student 
learning and program results that stem from the CNL mission statement. This conceptual 
framework fits this study because the research question explores the aspects of the CNL program 
model and how they contribute to student learning and the overall organization.  
Chapter Summary 
In this chapter, I provided a quick overview of some foundational theories that support 
this study. Theories such as student engagement, student involvement, and student departure. 
While engagement varies greatly from student to student, research shows that students involved 
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in co-curricular activities are more effectively integrated socially and academically to the 
institution creating a greater attachment to the university (Pascarella & Terenzini, Wolfle 1986). 
Campus programming boards provide several opportunities to get students engaged in the 
campus community. To date, there is very little literature on campus programming boards. We 
know that campus programming boards produce the following outcomes for officers, which 
include organizational skills, time management, communication, leadership, planning, teamwork, 
creativity, budgeting, networking, and socialization skills through their involvement in campus 
programming boards (Riepe, 2011; Tosch, 2016). Finally, I provided additional background on 
the conceptual framework that is used for this study. CHAT is used in this study to gain a further 
understanding of the elements in the program model and how they all interact with each other to 
create a road map of a campus programming board organization. In the next chapter, I cover the 
methodological approach to this qualitative research on CNL.  
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CHAPTER THREE: METHODOLOGY  
 In this chapter, I address the methodology and method that is used to complete this 
research. This chapter provides an adequate overview of qualitative research, case studies, and 
specifically intrinsic case studies. I further explain the context of the study and how data can be 
collected, analyzed using the cultural-historical activity theory as a conceptual framework that 
was discussed in the previous chapter.  
Purpose Statement 
The purpose of this study is to further the understanding of campus programming boards 
by looking at a specific program model for late-night and weekend programming. The current 
research on campus programming boards is focused on the learning outcomes and benefits chair 
members or executive board members gain through their participation on campus programming 
boards. This study aims to provide researchers interested in campus activities with a glimpse into 
the inner workings of a campus programming board by documenting a program model that 
demonstrates how the structure and operational functions of the programming board not only 
contribute to student learning but to the success of the organization. 
This study is guided by the following questions:  
1. What are the aspects of the Campus Nightlife program model at the 
University of Nebraska- Lincoln? 
2. What are the key elements of the program model that shape the 
organization and its activities? 
3. What aspects of the program model are key contributors to student 
learning and development? 
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Positionality Statement 
I have always loved hosting events, I get great joy in crafting the experience my guest 
will have in my space. Even though planning the event often means that most of my time will be 
spent from behind the scenes. I learned the most about event planning by doing High School 
Theater. I held several positions in my theater from the front of house/ box office manager to 
marketing, volunteer manager, and production assistant. By my junior year in high school, I was 
working a full-time position in the department as an Assistant Director, managing productions 
with over 200 students, in addition to the roles, I listed above. I got to experience what it was like 
to work and be an administrator in an educational setting before I even graduated from high 
school. Having this experience propelled me into college.  
 I started my undergraduate experience at the University of Nebraska Lincoln in the fall 
of 2014 where I started to work for the LGBTQA Resource Center as the Events Coordinator. I 
got involved with CNL in the spring of 2015 after submitting an application to be on the board. I 
was already connected to the graduate assistant at the time that encouraged me to get involved. 
After interviewing for the position I got a formal offer to be on the advisory board as an 
Executive Board Member, coordinating all of the event details, working with our vendors, and 
venue staff, and made sure all of the other board members were doing their part to make the 
event successful. In the fall of the next academic year, I was promoted to Event Director which 
led the creative and logistical direction for all of the events for the year. This role on the board 
was more administrative and allowed me to strengthen my leadership skills. During this time I 
also obtained a wealth of institutional knowledge and understanding of university policy and 
procedures. 
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 In 2018, I accepted a position as the graduate assistant/advisor for CNL. This 
assistantship is part of my educational experience as I complete a Masters in Educational 
Administration with a specialization in Higher Education Student Affairs at the University of 
Nebraska Lincoln. As a researcher, I believe I benefit from having first-hand experience as a 
member of the organization, and now serving as an advisor to the current members of the 
organization. With five years of experience with the organization, I have become very familiar 
with its history, culture and the elements that I feel sets the organization apart from other 
programming units at the University of Nebraska and our peer regent schools.  This also means 
that my connection to the organization can be a weakness. In my role as an advisor, I often 
ground my decision making in what has been done in the past instead of leaning into new 
possibilities. Throughout this study, I tried my hardest to analyze the data fairly and report my 
findings in a neutral unbiased manner.  
As a practitioner, it is really important for me to offer something that can contribute to 
the student affairs field on the research side and in practice and I believe this bounded study will 
serve that purpose. Currently, there are only two published studies on-campus activities boards, 
both of those studies have to do with the benefits board members gain from their participation. 
This study will add to the existing literature by exploring how executive board members of late-
night programming boards develop leadership skills through their experience. This study will 
also provide practitioners with an example program model that explores the different units that 
make up our organization. I hope to use my expertise and passion for the organization to inform 
each step of this research project to make sure the final case study offers a meaningful 
contribution to literature and practice in student affairs.  
34 
 
 
 
Conceptual Framework 
The conceptual framework for this study is the cultural-historical activity theory (CHAT) 
which has been utilized in the data analysis process. CHAT provides a framework to explore the 
case to establish connections between multiple elements to create a cohesive understanding of 
the case itself (Foot, 2014). Next, I describe the elements of CHAT and how they apply to the 
CNL program model. This is important to know because I used these concepts during data 
analysis to identify elements of the CNL program model and the connections among them. The 
first element is the subjects; in CNL, these are the people who participate in CNL such as 
executive board members, advisors, and participants who attend CNL events. The second 
element is objects of the activity which are campus events, community, and professional and 
interpersonal skills. The third element is tools or artifacts of CHAT that contribute to learning. 
Tools/artifacts in this study include the mission statement, and event planning, marketing and 
management process. The fourth element is outcomes, the outcomes for CNL are documented in 
post-event assessment data, HuskerGROW, and event attendance data along with CNL CAS 
assessments. The fifth element is the division of labor; this is who does what in the organization, 
including advisor interactions, and the individual roles of CNL executive board members. The 
sixth element of CHAT is community, when looking at CNL we look at the broader campus and 
campus partners who are stakeholders of CNL. The seventh element is rules; these inform how 
work is done in the organization. The rules set by the advising team are influenced by campus 
policies, local, state and federal laws, professional association guidelines and finally 
CNLbylaws.  
For this study, CHAT was used to provide a framework during the data analysis. At the 
beginning of the data analysis process, I categorized all of the data by a CHAT element-- 
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subjects, tools, objects, outcomes, division of labor, community, or rules. There were some 
pieces of data that were categorized as two or more CHAT elements like the HuskerGROW data 
that is a tool and outcome. It's a tool because the process helps the organization capture executive 
board member’s development and learning through their involvement. HuskerGROW as an 
outcome is very similar to the rest of the CNLs assessment data. It is the final documentation of 
all of the activities of the organization.  
I also used CHAT when reporting out my findings in chapter four, with the purpose of 
the activity theory to provide a roadmap to understand educational research (Roth & Lee, 2007). 
CHAT was a helpful tool in identifying the connections between aspects of the program model 
and how they interact with each other. This is the first study to use CHAT to document a campus 
programming board and how the board operates to produce organizational and learning 
outcomes.  
Research Design  
Qualitative Research 
Qualitative research was selected for this study because it allows me to focus on how 
CNL works. Where previous research only identified outcomes of the campus programming 
board, this study also looks at what aspects make up a campus programming board and how one 
programming board, CNL operates. With the conceptual framework of CHAT, this case study is 
describing the various aspects that contribute to organizational outcomes (Merriam & Tisdell, 
2016). Qualitative research with the application of CHAT allows me to go in-depth in learning 
about and describing a single organization in an active system (Daniel, 2005; Foot, 2007; Roth & 
Lee, 2007). The research question is focused on exploring what’s happening in CNL, and how 
the interaction within our program model contributes to student learning or the success of the 
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organization as a whole. Qualitative research is a good fit for gathering data in an inductive 
method in order to construct an understanding (Mertens, 2015). In this process, we are building a 
framework for understanding how programming boards function and the inductive nature of 
qualitative research is a good match when there is not an existing framework to study the topic 
(Mertens, 2015). With the limited amount of research available on-campus programming boards, 
primarily providing an understanding of learning outcomes for executive board members or late-
night programming boards that focuses on the reduction of high- risk behavior. This study 
provides an example of a program model for late-night and weekend programs that connects 
student learning to an organizational element. Taking one step further from explaining what 
students are learning or gaining to identify and analyze what contributes to their learning.  
Exploring qualitative research from a constructivist paradigm fits this study because it 
allows for varying beliefs and meanings made by different people. While the analysis of the data 
is from my point of view, I am also drawing on the experience of multiple members in the 
organization at a specific point in time. One of the characteristics of CNL is that students have 
various experiences, cultural backgrounds and beliefs. The constructivist paradigm holds that 
multiple realities can exist where there are “differences in beliefs, intentions, and meanings” 
(Mertens, 2015, p. 238) among different people. This diversity may impact the ways that they 
experience the program model.  This paradigm allows for a description of the context of the 
program model and how it may interact differently with different students. 
Case Study 
 A qualitative intrinsic case study (Stake, 1995) was selected as the research method to 
document the program model of CNL at UNL. This intrinsic case study involved conducting a 
review of existing assessment data and organizational documents, supported by data generated 
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through reflective journaling on my experience when I was a member of the organization and 
now as the advisor of CNL. With limited research on late-night programming reflective 
journaling as a method to collect and analyze data for this case study allows for me to alter the 
protocol for study as I become more knowledgeable as a researcher (Ortlipp, 2008). The holistic 
nature of case study research allows us to examine these components, document how these parts 
contribute to the organization and describe how the components work together to fulfill the 
organization’s mission. The program model includes the components of the organization like the 
approach to event planning, logistics of event management, marketing events, recruitment of 
board members and volunteers, assessment of programs, and branding the organization.  
Some of the defining characteristics of the case study are that they are holistic and 
empathic (Yazan, 2015). The holistic approach is important for this study because the aspects of 
the program model are intertwined.  One part affects another and they all have to work together 
to achieve the goals.  For example, advisor interactions shape the development of students’ 
leadership or professional development. These, in turn, shape the programs, the organization, and 
the advisors themselves. The case study is a good design for looking at the connections among 
organizations so this characteristic of the campus program board organization is a good fit for a 
case study (Yazan, 2015). 
 In a case study, context matters. Context is about the setting, the history, and the 
particulars of people and the environment that may have bearing on the individuals and the 
phenomenon under study (Yazan, 2015). This study is a snapshot of this organization by 
providing a history of the organization and the description of the specific setting.  During data 
analysis and reporting, I ground my findings with contextual factors by documenting background 
information through reflective journaling on my recollections about what was going on at the 
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time and any details about relevant history that may explain influencing factors on how people 
felt and how decisions were made. The purpose of this is to provide as much information to the 
reader as possible even though this is just a glimpse into the organization at a specific timeframe.  
Intrinsic Case  
According to Robert Stake (1995), case studies can be classified in three ways a) 
instrumental, b) collective and c) intrinsic. For this study, I utilized an intrinsic case study 
methodology.  Intrinsic case studies are the study of the case its-self, aimed to identify or solve 
an individual problem or address concerns of a small population, group or organization (Stake, 
1995). An intrinsic case study can also only look at one event in time. I choose an intrinsic case 
design because of my great interest in a specific organization, Campus Nightlife at UNL, and the 
complex functions of the organization that works together in a specific context. One strength of 
an intrinsic case study is the researcher's ability to focus on a unique phenomenon and define the 
characteristics that contribute to the uniqueness of the case instead of providing a generalizable 
rationale (Yang, 2013). Since this study had three distinct research questions that explore 
different parts of the organization “intrinsic case study offers an opportunity to understand 
particularities. The researcher is interested in context and is seeking both depth and breadth in 
[their] exploration” (Mill, Durepos, & Wiebe, 2010). Meaning that this study analyzing is the 
aspects of the CNL program model, I am taking a deeper look into what parts of the organization 
contribute to the organization and student learning.  Merriam and Tisdell (2016) describe “A 
case study is an in-depth description and analysis of a bounded system” (p. 37). I set the 
boundary of the study to focus on the operations and events of CNL at UNL between 2015 and 
2019. In this study, the goal is to describe what’s happening in CNL and how the different parts 
interact with each other. I discuss how the case itself has been analyzed later in this chapter.  
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Data Collection and Research Memos 
I approached data collection in two ways to conduct a comprehensive study on the CNL 
organization program model. I focused on the events between 2015 and 2019 within the 
organization, bounding the study at a specific point in time (Yazen, 2015). This is the time that I 
was an active member of the organization. As a starting point, I have identified several 
documents and pre-existing data that I analyzed to construct the program model. These existing 
data are listed below. Some of the data are organizational documents that assist in the operation 
of the organization. I am very familiar with the origins of the documents and have the 
institutional knowledge to explain the significance of the documents. I have also served as a 
creator of several of the documents in my time as an undergraduate board member.  I have access 
to all of the existing data that is used in this study because of my work in CNL and relationships 
with assessment staff. The Assistant Director for Training and Assessment for the Department of 
Student Involvement compiled all of the original electronic documents needed for this study, 
with any identifiable information like board member’s names removed from the documents and 
gave me access to them. The second set of data is listed under the section data generation. The 
data in this section comes from memoing and allows the flexibility I need as the researcher to 
utilize my expertise to create the additional sets of data that may not exist fully in organizational 
documents (Ortlipp, 2008). With my experience as a participant in undergrad and now as an 
adviser to the organization there is a wealth of knowledge that has been passed down orally or 
that I have gained over time just by doing this work.  I think that information is extremely 
important to study, and I created a process to capture the data to be used for this study and talk 
more about it in greater detail below. The following are documents and assessment data that I 
used as data for this study. 
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Mission Statement 
This document explains what the organization hopes to accomplish. It grounds the 
organization in the setting (UNL) and provides context to the way the organization approaches 
event planning and event management.  
Organization Chart 
The organization chart provides a visual representation of the board structure and outlines 
the roles each member has. The way the organization has been structured has changed over time. 
Transitioning from a typical committee structure where there is a chair and a group of students 
all working to complete tasks, to set management positions where each student is responsible for 
managing a specific unit of the organization. This transition in structure took place during the 
timeframe this study is bound in and provides an example for practitioners to potentially use in 
their organizations.  
HuskerGROW Assessment Data 
HuskerGROW is a program adopted by the division of Student Affairs at the University 
of Nebraska - Lincoln from The University of Iowa. HuskerGROW is a guided reflection on 
work. It involves conversations between student affairs supervisors or advisors with their 
students. It requires students to reflect on their learning and connect their learning within and 
beyond the classroom to their involvement.  For this study, I focus on data from interviews with 
students who participated in CNL. These conversations are guided by four questions :(a.) How is 
this job fitting in with your academics? (b.) What are you learning here that's helping you in 
school? (c.) What are you learning in class that you can apply here at work? (d.) Can you give 
me a couple of examples of things you’ve learned here that you’ll use in your chosen profession?  
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It allows supervisors and students to engage in a conversation about what they are learning each 
semester.  
There are three formats that CNL uses for HuskerGROW conversations: First, before 
meeting with supervisors students are asked to complete an online assessment that gets students 
thinking about the skills they are developing through their involvement. Once they have 
completed the baseline assessment students meet one on one with their advisor. Second, at the 
one on one meeting, the supervisor or advisor reviews the four guiding questions and responses 
from the baseline assessment. Third, at the end of each semester, CNL does a focus group 
HuskerGROW conversation with all of the board members where students share their learning 
experiences with each other.  All three formats of data were analyzed for this study.  
Assessment Data 
CNL sends out a post-event evaluation to its event participants throughout the fall and 
spring semesters. The assessment data provides a lens into participants’ experience at the events 
they attend. Some examples of the assessment questions include; How did you hear about the 
event? Overall, how satisfied were you with this event? What was your most memorable 
experience? 
Memos on Personal and Institutional Knowledge 
When I began the data collection process for this study, I discovered that there was a ton 
of information about the organization that was passed down to me orally from other board 
members or the advising team that was not kept in any organizational documents. As a way to 
incorporate my organizational and institutional knowledge into the study, I created a series of 
memos (Maxwell, 2005), short notes to help keep track of the connections I was making as a 
researcher to data that was available and the knowledge that I had as a member of the 
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organization. Based on the recommendations from Maxwell (2005), I wrote a lot of memos 
throughout the entire process of conducting the study, the memos included elements of 
reflection, analysis, and critiques were used as a tool to gather ideas.  
Recruiting process. One specific part of CNL that was documented in memos was the 
recruiting process. When CNL was founded there was formal recruitment, application, and 
onboarding process. At the beginning of the fall semester, there would be a call for applicants, 
they would complete a short application, submit letters of recommendation and had to complete 
an interview with the advising team or board before becoming a member of the organization. 
During the 2016-2017 academic year, the formal recruitment and application process was phased 
out. CNL started to use an informal process where we would promote from our volunteer base so 
that the students were already familiar with the organization, what and how we operated before 
becoming a board member. I documented the two procedures and analyzed the pros and cons of 
both procedures.  
Event selection, planning, and management processes. I also documented the event 
selection, planning, and management processes. This study documented what CNLs 
organization’s approach is for events, it could provide a framework for other programming 
boards to us. The event planning process is also connected to student learning. For example, in 
our event selection process all members of the board work independently to come up with the 
event concepts that they are really excited about or think the campus community wants to see. 
They pull together a presentation with an outline of what the event would be, a description of the 
event elements, ideas for the vendors they could use, and so forth. Once the students have 
presented their ideas to the advisor team and board we vote on each presentation and select one 
event from each student that we think has the most potential to be successful we then spend 
43 
 
 
 
weeks developing the event concept into an actual event. CNL plans all of its events a semester 
in advance to have enough time to get all of our marketing materials submitted and contracts 
completed.  
Advisor interactions. Advisor interactions are extremely important to the program 
model as they provide training and support for the executive board members, maintain 
relationships with campus partners and vendors, they often are a retention factor especially in our 
organization.  
Internal and external collaboration.  An important part of CNL’s outcomes for serving 
the entire campus community is by creating meaningful collaborations with campus partners. 
There are several partners in academic and student affairs that help support the mission of CNL. 
In addition to the internal collaborations with campus units, the CNL advising team has 
established external partnerships with local businesses, vendors and organizations to further the 
reach of CNL. While most of this data set may be addressed in the advisor interaction section. 
It's important to analyze the collaboration process to determine the contributing factors to the 
success of the program model. One theme that came from reviewing the memos about the 
program model is the importance of community. CNL is able to reach such a diverse set of 
UNL’s population through collaborating with other departments around campus.  
Description of Site 
University of Nebraska-Lincoln (UNL) is a large public university in the heart of the state 
capital. UNL is a top research institution with an emphasis on agriculture as a land grant 
university. According to the Office of Institutional Effectiveness and Analytics, the university 
serves about 25,000 students, 3,772 of those students are students of color. (UNL Factbook, 
2018) The university's main campus is situated in the middle of downtown Lincoln. There are 
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over 75 bars and restaurants within walking distance of the university's main campus. For 
students who are unable to drink, the main entertainment options are movie theaters, coffee 
shops, and the student union. There are four major programming units at the University of 
Nebraska-Lincoln: (a) University Program Council (UPC Nebraska), (b) Office of Academic 
Success and Intercultural Services (OASIS), (c) University Housing/ Residence Hall Association 
(RHA) and (d) Campus NightLife (CNL).  The other options for entertainment on campus 
outside of events held by Recognized Student Organizations (RSOs) are The Mary Riepma Ross 
Media Arts Center, where students can attend films at a discount (partnering with UPC 
Nebraska); The Lied Center for the Performing Arts, where students can attend Broadway 
musicals at a discount; and athletic events. 
The Department of Student Involvement is the vibrant hub for engagement at UNL. 
Student Involvement has offices on UNL’s City Campus and East Campus. Student Involvement 
is the home of all Recognized Student Organizations (RSOs) across the UNL community. The 
mission of Student Involvement creates and models inclusive environments where students find 
opportunities for personal and professional development. We integrate in-class and out-of-class 
learning to provide positive experiences through programs, services, and events (SI Mission 
Statement, 2019). The office of student involvement creates a workspace where student 
professionals have hands-on experience solving problems, managing conflict, working 
collaboratively as a team and making decisions that impact their unit, department and the greater 
campus community.  In addition to providing policy and procedural guidance to over 500 
Recognized Student Organizations, Student Involvement also provides the administrative support 
for the two primary programming boards at UNL: CNL and UPC Nebraska.  The primary 
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advisors for these groups are full-time employees of the department with the secondary advisors 
being graduate assistants employed by the department as well. 
The Nebraska Unions (City Campus), founded in 1939 serves as the primary social hub 
for the UNL community. It is the home to several university centers, departments and services 
including the department of Student Involvement. Almost all of CNLs events have been hosted 
in the City or East Campus Union or outdoors in space that the Nebraska Union staff manages. 
We have been honored to receive the support of the Nebraska Unions over the 11 years that CNL 
has operated.  
Description of the Case 
In this section I outline the history of CNL: (a) How and why it was founded, (b) 
Hallmark events and the importance of those events, (c) outline points of transition and their 
significance, and (d) provide context for where the organization is currently. Establishing a 
timeline of the organization is important for this study because the history of CNL mirrors what 
was happening nationally in Campus Activities.  
CNL evolved from East Campus Programs late-night events. Blue Crush was the first 
late-night event held in 2003 in the Nebraska East Union. It was a night filled with free food and 
entertainment. The event was a success, with a huge turnout of students from both, City Campus 
and East Campus. At this time, it was extremely rare for students from City Campus to come 
over to East Campus for events and for East Campus students to go over to City Campus for 
events. This event started to build a bridge that brought students together in a way that student 
affairs professionals at the time were unable to do. The East Campus Programming staff and 
students began to embark on increasing the frequency of late-night events, which fostered a 
shared campus experience with both City Campus and East Campus students. While the themes 
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and elements of events changed each semester, the quality of the events stayed the same and 
students longed for events that had free food, crafts, games, music, caricature artists, or photo 
booths. 
The late-night programs hosted by the East Campus Programs staff gained the attention 
of the Campus Alcohol Task Force and the Vice-Chancellor of Student Affairs. The Task Force 
composed of staff members from departments across campus acknowledged the success of the 
programs and saw the events as an intervention opportunity to reduce high-risk behaviors on 
campus. The call to action came after the death of a student in an accident involving alcohol in 
2007. Like other university administrator responses to this death (Prange, 2003). The Vice-
Chancellor of Student Affairs requested the East Campus Programs staff to lead the effort in 
researching what it would take to expand the few late-night events they were hosting each 
semester into an alcohol-free program that would serve the entire campus. 
With this request in mind, CNL was originally founded in 2008 as a late-night 
programming initiative from the Vice-Chancellor of Student Affairs with support from the 
Campus Alcohol Task Force. The purpose of CNL was to serve as an intervention program to 
curb underage alcohol consumption and provide a safe alternative option for students to remain 
on campus on Thursday nights. (University of Nebraska-Lincoln, 2008). Thursday night was 
identified as a high-risk day of the week due to local drink specials and deals at nearby bars 
(Maggs, Osgood, Prev, & 2009).  A select group of student leaders from across the University of 
Nebraska-Lincoln that represented the University Health Center, Residence Life, Nebraska East 
Union, Greek Affairs (now called the Office of Fraternity and Sorority Life), and multicultural 
student groups joined together as a working group to gain an understanding of how other 
institutions founded their late-night programming boards and how they function. 
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 Once established, CNL was structured and funded as an advisory board for the Vice-
Chancellor of Student Affairs and consisted of a primary advisor, graduate assistant, student 
intern, and 15 Executive Board members. In order for students to become members of CNL, they 
were required to go through an application process and interview for a position. The advisory 
board also had to have a representative from other governing bodies across campus, including 
the Residence Hall Association (RHA), Association of Student at the University of Nebraska 
(ASUN) Student Government, international student groups, and each of the multicultural student 
organizations. This advisory board worked together to develop an inclusive mission statement, 
by-laws, marketing plan,  and implemented events each month with a strategic theme to address 
an aspect of healthy college living.  
From 2008-2013, the CNL advisory board continued to operate in this manner, hosting at 
least one event a month in the fall and spring semesters. Hosting a variety of events that would 
draw anywhere from 300-2,000 students at each event. The staple events are Back to School 
Bash, Husker Watch Party, and End of Year Bash. These events are designed to connect students 
to UNL and provide entertainment options. Read more about these staple events in Appendix A. 
In addition to these staple events, the CNL Executive Board hosts several other events 
throughout the year to enhance the overall experience of students through programs and 
activities. These activities could be academic based, social, recreational, cultural, multicultural, 
or spiritual in nature (CAS, 2013). These activities also include aspects of community service, 
health and wellbeing, or political activism. By engaging in this process CNL improves the 
overall experience of students through these programs by fostering campus-wide inclusiveness, 
leadership, collaboration, advocacy, and global citizenship. 
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During the 2013-2014 academic year, there was a noticeable change in the advisory 
board structure where the representative from other governing bodies across campus, including 
the Residence Hall Association (RHA), Association of Student at the University of Nebraska 
(ASUN) Student Government, international student groups, and each of the multicultural student 
organizations stopped actively engaging in the process. The advisory board size became smaller 
from 12-15 members down to six members. All board members submitted an application and 
interviewed for their position but did not represent any of the governing bodies that were 
mentioned above. Based in part on a graduate student’s thesis research by Reising (2012) on the 
topic, CNL also started to move away from focusing on the reduction of high-risk behavior.  
With the findings from previous assessment and research efforts, it has been concluded that CNL 
events are not a deterring factor for underage drinking. Most event participants did not choose to 
attend the events hosted by CNL as an alternative to an event where alcohol will be present 
(Reising, 2012). This is important because CNL had to take time to evaluate the kind of events 
they were hosting and the type of activities they were providing at events to make sure they were 
truly meeting students’ needs. With this reduction in size, the roles and the workload had to be 
distributed differently. This allowed for all board members to gain knowledge in each area of 
event management, finance, and assessment. At this time, CNL had to rely on partnerships to 
make sure there was enough support to promote, staff, and fund their events. CNL also had to 
switch in board responsibilities and set staff positions where each person was given a specific 
role. 
From 2014-2017, the CNL advisory board made several changes in its structure, 
programming model, mission statement, and recruitment plan. The current mission statement  
49 
 
 
 
The mission of Campus NightLife is to provide all University of Nebraska-Lincoln students with 
safe alternative, on-campus activities that are not only interactive but foster's campus-
wide inclusiveness. In partnership with other University departments and organizations, 
Campus NightLife funds free late-night programs that incorporate social relationships 
with student engagement. We strive to provide entertainment that is unique and caters to 
the ever-changing student population and campus community (CNL, 2016). 
 
Embodies the adjustments the executive board thought needed to be made to clarify the advisory 
board’s role on campus emphasizing the transition from being an intervention program to reduce 
high-risk behavior, to late-night inclusive programming for the campus community. 
In the 2018-19 academic year, CNL reached 27,954 individuals. 16,834 of those 
individuals were reached through social media, primarily through Facebook and Instagram. 
11,015 of those individuals were in-person contacts made through on-campus promotional 
booths and event attendees.  The remaining 105 of those individuals consist of volunteers from 
an academic partnership CNL has with the Hospitality, Restaurant, and Tourism Management 
program at UNL where a part of their curriculum is to volunteer at CNL events to get hands-on 
events management experience.  According to CNLs post-event evaluation assessment that is 
sent out to event attendees after each event, 96.5% of the event attendees from 2018-2019 
responded that they were satisfied or very satisfied with their overall event experience. Students 
also indicated that the most valuable part of them attending the CNL event was their opportunity 
to (a)  be social and meet others, (b) find a community of other students they can relate to and (c 
) having the opportunity to engage in a new or novel experience.  
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For the 2019-2020 academic year, CNL has had a total of 6,825 event participants and is 
in the process of completing a strategic plan to identify goals for the next two years. I discuss 
this process more in chapter five. 
Data Analysis 
To analyze the data for this study I created a standardized form to follow for each piece 
of data. The protocol for analyzing data all started with a review of organizational documents, 
writing down some background information about that element of the program model, its 
importance, what may have changed about it over time or why we use it through some memos 
(Maxwell, 2005) I then documented what CNL currently does, how it plays out in the operation 
of the organization. I then attempt to answer three questions: (a) How does it contribute to the 
mission? (b) How does it contribute to student learning? (c) How does it contribute to the goals 
of the model? I have selected these questions to challenge me to make more meaningful 
connections while analyzing the data to provide more context about the organization. In a case 
study, context matters. Context is about the setting, the history, and the particulars of people and 
the environment that may have bearing on the individuals and the phenomenon under study 
(Yazan, 2015). After reflecting and documenting each piece of data, I then went back and found 
key connections to additional assessment data to support my analysis. The additional assessment 
data came from the CNL CAS Self-Assessment 2013 and 2015, CNL Post Event Assessment 
Data 2015-2019, and some from CNL HuskerGROW Responses 2016-2017. The final step in the 
process was to determine how CHAT aligned with the data.  
Trustworthiness 
There are some drawbacks to my six years of experience with CNL, my point of view is 
only limited to my experience during this time point. While I am familiar with other 
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programming units and how they operate, I do not have a meaningful understanding of each 
individual board, which is why I have selected to have this study be exclusively about CNL 
instead of being a general study over campus programming boards (Ortlipp, 2008). The first 
process for trustworthiness that I used for this study was peer debriefing (Merriam & Tisdell, 
2016). I recruited two full-time professionals one advises another campus programming board at 
the UNL and the other is the primary advisor for CNL. Each advisor has over twenty years of 
experience with campus activities and programming boards. I used their expertise as a member 
of the institution and program area to check that I am not excluding valuable information that 
would be helpful for the reader to know. I had weekly meetings with the primary advisor of CNL 
to provide additional perspectives on my study, findings, and recommendation for practice. Both 
individuals have a ton of experience with campus programming boards and provided guidance to 
strengthen the study. Based on Stake’s recommendation to ask “Do we have it right?” I used the 
peer debriefing meetings as a chance for the primary advisor of CNL to challenge my findings 
and took the time to add additional information to support the findings based on their feedback. 
The second element of trustworthiness used for this study was a triangulation of 
information (Creswell, 1998), with multiple sources of data being used for this study I used this 
process to make sure my findings truly aligned and were supported by the data that was 
available. This involved a process of combining memos, organizational documents and my own 
experience to answer the research questions.  
Summary of Chapter 
In this chapter, I provide a detailed overview of the methodology used for this study. This 
study is an intrinsic case study with a specific focus on the case itself which is CNL. To analyze 
the program model of CNL I used the cultural-historical activity theory which allows for a 
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broader exploration of the context that the organization exists in. CHAT was a helpful tool in 
identifying the connections between aspects of the program model and how they interact with 
each other. This is the first study to use CHAT to document a campus programming board and 
how the board operates to produce organizational and learning outcomes. There were several 
pieces of data that were used for this study and include HuskerGROW and post-event assessment 
data, advisor interactions, board structure, bylaws, and the event planning, marketing and 
management process   In the next chapter, I discuss the findings for each research question. 
Starting with a definition of a program model and the aspects that are included in it. Then I 
discuss the elements of the program model that shape the activities of the organization and 
finally I talk about the contributors to student learning and development.   
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CHAPTER FOUR: FINDINGS 
In this chapter, I discuss the findings from the study with the intent of describing the 
elements of the CNL program model, which ones shape student learning, and which elements 
have critical functions within CNL as an organization. My data analysis process was a review of 
organizational documents, assessment data, and connections between the documents and my own 
knowledge of the organization through a memo process.  
In the previous chapter, I discussed the methodological approach. The methodology for 
this study is an intrinsic case study that utilizes Stake’s (1995) approach for conducting 
qualitative case studies.  The intrinsic case study was purposefully selected to allow for an in-
depth exploration of the phenomenon, or the case itself. In this study, the case is the CNL 
program model for late-night and weekend programming at UNL. In this chapter, I provide an 
analysis of the CNL organization that established a comprehensive definition of what CNL’s 
program model elements are,  connections from the program model to student learning and 
development and explores the key contributing factors for the program model.   
The purpose of the study is to explore the aspects of the CNL program model and 
determine how those individual aspects contribute to the organization as a whole and student 
learning. Previous studies on college programming boards have identified some of the learning 
outcomes and benefits officers or chairpersons’ gain or experience through their participation in 
campus programming. Those learning outcomes include time-management, communication, 
organizational skills (Riepe, 2011; Tosch, 2016). We also know from previous studies, students 
who are engaged in campus activities and are involved in the community in and outside of the 
classroom are more likely to be successful academically (Kuh, 2005). What previous research 
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fails to establish is an understanding of how learning occurs in campus programming boards and 
what parts of the organizational model contribute to the students’ learning. This study provides a 
lens into a very specific campus programming board at the UNL that hosts late night and 
weekend programming for the campus community. The research questions that guided this study 
are,   
1. What are the aspects of the Campus Nightlife program model at the University of 
Nebraska- Lincoln? 
2. What are the key elements of the program model that shape the organization and 
its activities? 
3. What aspects of the program model are key contributors to student learning and 
development? 
Overview of Findings 
What was found from this study is the elements of the program model for CNL are a 
mission statement, bylaws, board structure, board members, event participants, advisors, event 
planning, marketing, and management, external collaborations, and outcomes/ assessment. These 
are the elements that are key to the organization’s activities and provide the foundational 
framework for implementing late-night and weekend programs at UNL. Second, student learning 
is facilitated through the event planning, marketing, and management process and through board 
meetings. Students use event planning, marketing, and management to learn from each other how 
to communicate, solve problems, listen and work together as a team among many other skills. 
Finally, I found that there are three key contributors from the program model that have the 
greatest impact on the organization. These are the mission statement, advising team and the 
board structure. The mission statement is the foundation for all of the events CNL hosts and 
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provides a clear identity for the organization. Specifically, when looking at the board structure 
the advising team provides administrative support, direction, and education because they are 
active participants in the process. Some of CNL’s most engaging years, with high attendance and 
high-quality events, have come from years where the board only had four or five members with 
no additional volunteer base. I discuss these findings in greater detail below. As I discuss the 
findings, I include notations in parenthesis and in the narrative that indicate the sources of data 
that the findings stem from so readers have a sense of my evidence for the findings.                                                               
Findings 
Research Question 1:  What are the aspects of the Campus Nightlife program model at the 
University of Nebraska- Lincoln? 
Through this study, I have gained a better understanding and definition of the term 
program model. Until now, I had an operational understanding that when CNL board members or 
advisors refer to the program model we are referring to CNL’s specific organization and 
elements that are part of CNLs organization. For individuals outside of the campus activities 
functional area this terminology, at times can be confusing. 
 In order to fully understand the depth of the case I thought it would be best to establish 
what aspects of the CNL constitute the CNL program model. Essentially looking at every 
function of the organization, I asked myself if that function of the organization was essential to 
fulfilling the purpose of CNL. Referring back to the CHAT framework, CNL is an activity 
system. The activity system involves students and staff who participate in the organization, learn 
and utilize skills, and plan and host events.  Explained in the CHAT framework, elements of an 
activity shape or mediate objects or the organizations tasks (Foot, 2007). So in order to identify 
the elements of the program model, in other words, the activity system, I analyzed major aspects 
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of CNL reflected in documents, assessment data, and the CAS program review. During this 
analysis, I considered which ones were shaping the organization’s objects such as planning and 
hosting events, contributing to a sense of belonging for attendees, and student learning and 
development.  
I used the CHAT framework to help me make connections among several sources of data 
that had less meaning in isolation from each other. One source of data was my personal 
knowledge about the organization, which I captured in memos and during data analysis.  When 
sources of data such as the board structure chart, assessment data, and memos of my experiences 
were organized as subjects, tools, rules, community, and division of labor of the CHAT 
framework I could identify which elements of the program model shaped the activity.  The 
program model encompasses all of the operational, structural and shared philosophical beliefs 
implemented in the approach or design of campus activities or events. I found the aspects of the 
CNL program model include the mission, bylaws, board structure, board members, event 
participants, advisors, and a unique process for event planning, marketing, and management 
which is at the core of the work the organization does and assessment. These aspects of the CNL 
program model all work together to fulfill the mission of the organization that allows for the 
organization to offer, high quality, interactive, late-night programming for the UNL community 
that creates a vibrant environment that fosters a sense of belonging for event attendees in 
addition to the professional development CNL board members gain through their involvement.   
Mission statement. The current mission of CNL is,  
The mission of Campus NightLife is to provide all University of Nebraska-Lincoln 
students with safe alternative, on-campus activities that are not only interactive but 
foster's campus-wide inclusiveness. In partnership with other University departments and 
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organizations, Campus NightLife funds free late-night programs that incorporate social 
relationships with student engagement. We strive to provide entertainment that is unique 
and caters to the ever-changing student population and campus community. (CNL, 2017) 
The mission statement provides the foundation for how the organization should approach 
the event planning process and serve the institution. In reference to the CHAT framework, the 
mission statement serves as a tool to achieve the desired object outcomes of the organization. As 
a tool, the mission statement guides all of the activities for the organization. Individuals in the 
organization reference this document as decisions are being made about events and the processes 
within the organization. The organization is grounded by its value for inclusiveness, engagement, 
and community outlined in the mission statement.  
Bylaws. The bylaws of the organization are there to help the organization regulate itself. 
As a CHAT element, the bylaws are categorized as rules.  It outlines what can and should be 
done in the organization and often outlines a plan for when things go wrong. The bylaws also 
outline requirements for membership, expectations, and standards for board members to uphold. 
For the program model, bylaws also include all of the facility, campus and university policies 
that govern the activities of the organization. While this was not a major theme in the data, 
Nebraska Unions policies have a greater impact on the event planning, marketing, and 
management process than CNLs internal bylaws. I have attached a copy of CNLs bylaws last 
submitted for official record with the Association of Students at the University of Nebraska 
(ASUN), UNLs student government, in 2016 as Appendix B. Please note that in Appendix C, 
there is a more current description of the board members roles and structure that was updated in 
the fall of 2019 that has not made it into the official bylaws on record.  
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Board structure. Below in research question two, I provide a more in-depth description 
of the board structure. The board structure as a CHAT element represents the division of labor 
and also provides a framework for the social-communication activity. In the context of CNL, 
there is a hierarchy to the division of labor: the leadership of the organization comes from the 
advising team. Read more about these board members positions and roles in Appendix C. 
Additionally, the more experienced board member who has served CNL the longest also 
provides some managerial support, assisting the advisors on larger tasks like leading board 
meetings, and assisting in the assessment cycle. 
Board members, advisors & event participants.  In the CHAT framework, board 
members, event participants, and the advising team are the subjects and community. 
Additionally, as individual participants in this active system, all three produce organizational 
outcomes. The advising team shapes the experience for all participants, board members with the 
tool of the mission statement then shape the experience for event participants through the event 
planning, marketing, and management process board members are learning and developing skills 
that are captured as outcomes in HuskerGROW data. Finally the event participants, by attending 
events hosted by CNL become a part of the community and produce outcomes captured in CNLs 
post-event assessment data. 
Event planning, marketing, and management process. The event planning, marketing, 
and management process is the tool that facilitates the interaction between all of the aspects of 
the program model and serves as a tool for learning. The event planning, marketing and 
management process is where all of the elements of CHAT come together to produce outcomes. 
During the event planning process students are learning new skills, like creativity, 
communication, time management, and adaptability to name a few. These skills are developed 
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through the weekly board meetings, which I like to think of as CNLs ‘classroom’. The skills 
students learn during board meetings from planning events are then put into practice during the 
event marketing phase of the process. This is where students are demonstrating their knowledge 
about the event they are planning and their ability to communicate abstract ideas to others. Event 
management is the final phase in this process and I like to think about it as a cumulative exam, 
this is where board members draw on all of the skills they have learned from the current event, 
past events, board members and the advising team to implement a successful event. I provide a 
detailed example of the event planning, marketing and management process in greater detail in 
the findings for the research question three. 
Board meetings. Board meetings are an essential sub- component of the event planning 
process, I like to think of the board meetings at the classroom for board members’ learning and 
development. Board meetings are categorized as a tool and object in the CHAT framework as 
they are a structured opportunity for the board members and the advising team to engage in the 
primary activity of the organization, event planning. Additionally with the purpose of board 
meetings is the task of event planning board meetings also serve as an object of the organization.  
Assessment. Assessment is a part of the program model because it’s important to be able 
to document all of the outcomes the organization produces and to make sure that the organization 
is always evolving and finding the best way to fulfill the mission. Without doing assessment 
there’s no way to know what works and does not work. Assessment is categorized in the CHAT 
framework as outcomes, and these elements include the HuskerGROW assessment for student 
learning, CNLs post-event evaluation survey and program reviews. 
Elements not included in the program model. The program model does not include the 
organization’s source of funding, external administrative structure, and location. Considering the 
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CHAT framework, these elements do not significantly shape CNL outcomes. There are few 
connections among them and to the outcomes compared to the high number of connections 
among the elements mentioned above and the outcomes. For example, CNL’s funding source is a 
grant distributed by the Division of Student Affairs. Most campus programming boards get their 
funding from student fees. The core of the CNL program model will not be affected by a switch 
in the CNLs funding source to student fees or other state funding. The current process for CNL 
to receive funding is through a proposal submitted by the advising team to the Associate Vice 
Chancellor of Student Affairs each year. A switch to student fee funding would offer more 
security to the organization, as there is an established process to request student fees each year in 
a process that is more transparent. Clearly, CNL would be in crisis if the funding was 
significantly reduced, as long as there is funding provided at its current level or greater it does 
not have an effect on the core operations of the organization, which is why it is not included as a 
part of the program model. Alternatively, the funding for the primary advisor and graduate 
assistant that advise CNL is funded through the Department of Student Involvement. If there 
were budget cuts and the funding for either of the advisor positions were cut or reduced, the 
organization would greatly suffer. Given the role of the advisor and the significance of their 
skills and knowledge that shapes the development of board members, campus partnerships and 
the event planning process. The roles of advisors are described in more detail in a future section.  
Secondly, the external administrative structure includes the units that support the CNL 
advising team like the Department of Student Involvement, the Nebraska Unions which provide 
a lot of the space used for events, and the Division of Student Affairs. While these units provide 
support, direction and greatly shape policies that affect the kinds of events CNL hosts, these 
areas are not key contributors to the CNL program model. During the analysis, I did not see as 
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many connections between these administrative structures and the other elements or the 
outcomes. This means that if we were to take all of the existing CNL program model elements 
and house it in Academic Affairs or Athletics, the organization would still be able to operate. 
This then leads me to the final factor that I determined not to be a part of the CNL program 
model is location.  
CNL is housed out of Nebraska Unions, the advising team works on both city and east 
campus and events are held in both the Nebraska Student Union (City Campus) and Nebraska 
East Union (East Campus). While almost all of CNL events have been hosted in these two 
facilities, or at outdoor locations, the Nebraska Unions staff manages, the location has no bearing 
on the operation of the organization as a whole. If all other existing pieces of the program model 
are intact CNL could still successfully operate and host events at any other location on campus or 
in the community. As I described above, the elements of the program model for CNL are a 
mission statement, bylaws, board structure, board members, event participants, advisors, event 
planning, marketing, and management, and outcomes/ assessment. With a greater understanding 
of what is and is not a part of the program model for CNL, we gain a better understanding of 
campus programming boards that is lacking in current literature. 
 
Research Question 2: What elements of the program model are key contributing factors to 
the organizations as a whole? 
 The mission statement, the board structure and size, and the advising team and the key 
elements of CNL contributing to the organization as a whole.  
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Mission statement. What I found to be intriguing about the CNL mission statement as I 
analyzed data is the clear influence on most aspects of the CNL program model. The current 
mission of CNL last updated in 2017 is, 
The mission of Campus NightLife is to provide all University of Nebraska-Lincoln 
students with safe alternative, on-campus activities that are not only interactive but 
foster's campus-wide inclusiveness. In partnership with other University departments and 
organizations, Campus NightLife funds free late-night programs that incorporate social 
relationships with student engagement. We strive to provide entertainment that is unique 
and caters to the ever-changing student population and campus community. 
The mission statement is the heart of the program model, influencing advisors, event planning, 
marketing, and management process, external collaborations, event participants, and 
organizational outcomes. Related back to the CHAT framework, it is a tool that is used to guide 
decisions, and it shapes the rules or patterns of behavior of those involved in CNL.  It has a clear 
influence on the outcomes of CNL which are captured in assessment data and HuskerGROW 
assessments of student learning. 
  CNL was founded as an intervention program for high-risk behavior, the original purpose 
of the program was to serve first-year students and provide an alternative to binge or underage 
drinking.  CNL is very intentional about creating inclusive spaces that foster a sense of 
community and belonging among all members of the campus community. This is stated clearly 
in the mission statement. CNL does this by establishing collaborations with campus departments, 
programs, and student groups that bring in event attendees from all nine colleges and multiple 
social identities. The CAS Program Review CNL conducted in 2013 includes evidence that CNL 
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focuses on inclusivity and it describes the diversity of CNL event participants and board 
members. The following is a quote from the CAS program review. 
CNL’s mission complements the three missions of the university teaching, research, and service 
by providing opportunities for students to develop a strong sense of community and serve 
the student body through interactive programs. It further supports the focus of the 
institution to create a campus climate that appreciates and embraces diversity.  The multi-
cultural complexity of the board allows students from all backgrounds to feel welcomed 
to engage in a positive manner with those from diverse backgrounds.  
This is important to understand because it showcases that CNL actively works to fulfill its 
mission. The CNL mission statement provides a very clear framework for late-night and 
weekend programming and creates a sense of identity for the organization. Using the CHAT 
framework as a lens, the mission is a tool for individuals involved in CNL to use when engaging 
in the organization’s work. It shapes the other elements of the activity and the outcomes of the 
activity. For CNL, the board reviews the mission statement at least twice a semester. Often, it is 
referenced by the advisors in board meetings to help provide context for board members about 
what kind of event or activity is appropriate for CNL to host.  The mission guides decisions 
regarding events. Careful thought is given to the types of activities and the impact on the 
attendees.  The focus given by the mission statement is directed to developing healthy social, fun 
highly interactive environments that encourage students to strengthen relationships both new and 
old. The mission of the organization emphasizes collaboration, community building, and 
inclusiveness while these ideals are reinforced by the advising team through the event planning 
process, the mission statement is the greatest influencer on the organization's identity. It has a 
significant influence because it provides a foundation for executive board members, as they start 
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the event planning, marketing, and management process and it shapes how the advising team 
evaluates the final event outcomes for event participants. 
Board Structure and Size 
In this next section, I provide a visual representation of the structure of CNL (Figure 1). 
While the structure of CNL’s board is very similar to other programming units at UNL and at 
other institutions, the size of the board is rather different. I describe the board in two ways, the 
first being “In theory” meaning the way the board structure is written in the CNL bylaws, the 
structure CNL advisors are always trying to achieve. I then talk about the board structure “In 
practice.” In practice is our current reality working with student volunteers, most years we don't 
have a complete board. The graphic in Figure 1 represents what a complete board would look 
like and is labeled with which board positions are filled and vacant for the spring 2020 semester.  
Readers need to have an understanding of the board structure and size because having 
such a small board creates an environment where students can be more accountable in their roles.  
Through the HuskerGROW Baseline assessment and conversations, students made comparisons 
to other organizations they were involved with and noted that CNL’s board was better with 
communication, teamwork, collaboration, and time management. The small board size also 
allows the advising team to have more frequent and meaningful connections with each board 
member. These connections are used to maximize their growth and development.  
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Figure 1. CNL Board Organizational Chart 
 
In theory, the CNL organization has five working units. The units include advising, 
events, branding, recruitment, and partnerships. Each unit operates with a director and a 
coordinator, who work together to complete tasks, determine the creative direction of their unit 
or the events CNL hosts. The directors and coordinators are then supported by a volunteer base 
that helps promote and staff events. These volunteers are referred to as street team members, as 
they are the ones that historically go around campus promoting events to students, obtain 
donations from local vendors and assist in the setup of our large outside events. CNL’s in theory 
board structure is similar to other programming units at UNL and with other programming 
boards that I am familiar with where there is an advising team, 6-8 executive board members or 
officers and a general member base or volunteer base.  
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However in practice, during my time on the board through undergrad and as the advisor, 
we have never had a complete board and have struggled to maintain a consistent street team. If 
we have a near complete board with directors and coordinators we often do not have any 
volunteers. Conversely, if we have a lot of volunteers, we typically are missing students in 
coordinator roles. Currently, we have all of our director positions filled but are lacking 
coordinators and a volunteer base. While this inconsistency in board members caused me a ton of 
concern in my first year of advising the organization, I have found the most productive boards 
have been in years where we only had director positions filled and a small unit of committed 
volunteers.  Those committed volunteers could attend board meetings even though those 
volunteers had no official title or role. Examples of these boards are from the academic years of 
2016-17, 2017-18, 2019-2020. Our current board consists of four directors and no coordinators 
or volunteer base.  
What I have found by having such a small board taking on really large projects is an 
increase in accountability. The size and structure of the board was a common theme in 
HuskerGROW group conversations that took place with all board members.  It was also evident 
in a second form of data, the HuskerGROW baseline assessment each student filled out in the 
fall and spring semester. In the HuskerGROW baseline assessment, one student made a 
connection between learning how to work effectively as a team and the size of the board, saying, 
“With a team of 5 board members, each event campus nightlife requires us to work together and 
make sure we take responsibility for our own tasks to make sure the event runs as smoothly as 
possible.” Additionally, it is documented in the CAS program review, as a result of their 
involvement as board members,  
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CNL students gain skills that extend beyond their involvement with the organization.  
They gain skills in event planning and management, leadership, communication and the 
art of collaboration. Students also develop critical thinking and problem-solving skills. 
Former Advisory Board members report that they utilize the knowledge and skills gained 
from participating in CNL in their employment beyond graduation.  
The small board size allows for board members to learn how to foster a constructive team 
environment, work cooperatively with others, hold themselves and other members accountable 
and resolve conflict. Most of this development takes place during board meetings, where 
students learn how to work collaboratively, rely on each other and find creative solutions to 
problems. Not only does the small board structure make students more accountable, but it also 
allows for higher-quality interactions with the advising team and their peers. 
 Advising Team  
I like to think of the advising team as the Great Wizards of Oz, behind the red curtain 
pulling all of the levers to make everyone's dreams come true. They are the holders of knowledge 
and connections and because of their experience and position at the institution, there is so much 
work that gets done behind the scene that does not get documented or captured. I do my best in 
this section to create a comprehensive description of the role of the advisor and how they interact 
or influence the aspects of the program model. There is one primary advisor who works full time 
and a secondary advisor who is a half- time graduate assistant. To gain a better understanding of 
the role of the advising team I looked at the CNL bylaws and the CAS Program Review the 2013 
board conducted. 
 According to the CNL’s bylaws and CAS Program Review the primary responsibilities 
of advisors include attending organization meetings, meeting with organization members as a 
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group or individually, overseeing the budget and financial transactions, and serving as an 
advocate for the organization. Advisers also serve as a liaison between the institution and 
students. They assist the organization in problem-solving, and overseeing the training and 
development of new officers. Advising can take place through face-to-face meetings or via 
telephone, email, instant messaging, or other communication methods (CAS, 2013). The 
assessment really does provide insight into the role of the advisor for CNL and how some of the 
functions of advising can be facilitated. 
The primary advisor normally takes care of the big-picture administrative tasks from 
contacting vendors, completing contracts, program evaluation and assessment, reaching out to 
CNL campus and community partners about collaborations and representing CNL in planning 
committees for university-wide events. The secondary advisor normally handles all of the daily 
operations of the organization, serving as the primary contact for all of the students' questions, 
setting weekly agendas, developing monthly and semester-long action plans for each unit of 
CNL and additionally the secondary advisor normally sets the creative direction for all events 
and organization activities. Together both advisors assist in the training and development of 
students, support students as they work on individual projects, and oversee the implementation of 
branding and marketing initiatives.  
The advising team consists of the Associate Director of Student Involvement with an 
advanced degree and over 30 years of professional student affairs, supervisory and event 
management experience. She has been the primary advisor for CNL for all 11 years of its 
existence. Combined with my 10 years of event planning experience, 3 years of experience as a 
member of the organization and 2 years as the secondary advisor to the CNL board.  
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 What I found to be particularly interesting through my personal experience on the board 
and through reviewing themes in 2017, 2018, & 2019 HuskerGROW data is the underlying 
connections to the advising team and their impact on students. Exploring multiple students 
experience with examples from the HuskerGROW conversations include this one from a student: 
Having a chance to work closely with [the secondary advisor] has really helped me as a 
leader before I joined CNL. I never saw myself as one. Now I feel more comfortable 
talking to new people about upcoming events where before I was super shy. [The 
secondary advisor] taught me how to be more outgoing, take risks and try to connect with 
other students. 
Another student described what the advisor did,  
[The primary advisor] is always finding a way to make things work for everyone 
involved, as I think of event ideas for next semester I’m trying my best not to exclude 
people based on their situation. This is something I learned from listening to her talk 
about vendors and trying to make food choices and games as inclusive as possible. 
Another remark about the role of advisors was, 
[The secondary advisor’s] contingency leadership is great. I enjoy watching and learning 
from how he deals with different situations and how he runs the event along with tackling 
hard issues. I really learn how being passionate and positive about the event even in some 
bad situations like [the secondary advisor]  can keep driving people to work and handle 
the situation well. Being confident and decisive is also a big thing I learn from [the 
secondary advisor]. He is able to make some hard decisions and still be confident to go 
on it. 
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Those are just some examples of how the advising team impacts the board members, 
some of the development they do is passive where the advisors are just leading by example, and 
students try to model that behavior. Other times the advising team is working with students 
individually to help students develop certain skills. Other times, the advising team is engaging 
students in active learning moments, most of the time these moments are in board meetings or at 
events where they can pass additional knowledge to the students as new situations arise.  
There is a wealth of knowledge that is available to the CNL board members from the 
advising team. That knowledge informs the daily operation of the organization, event planning, 
marketing and management, collaborations with campus and community partners, and the 
recruitment, training, and development of board members. While the mission statement provides 
the foundation for the program model, the advising team is the glue that holds it all together.  
Research Question 3: What Aspects of the Program Model Are Key Contributors to 
Student Learning and Development? 
Evidence that event planning, marketing, event management, and board meetings were 
key contributors to student learning and development were found in the data.  These are major 
elements of CNL and specifically were connected to student learning in the data. Each is 
discussed in more detail in this section.  
Event planning, marketing, and management process. Through the review of CNL 
HuskerGROW Data and several memos that makes connections to CNLs event planning, 
marketing, and management process, I found the majority of student learning can be connected 
to the event planning process. This process is all of the work board members do after initial 
planning to realize and host the event. Additionally, the weekly board meetings, where events are 
planned serve as a classroom where students are obtaining new skills. Students apply the skills 
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they are learning internally such as communication, problem-solving, teamwork, and leadership 
and put their skills into practice through the act of marketing the event and managing the space 
the day of the event. It should be noted that all three-phases build off of one another. The process 
of learning may look different for each of the CNL board members. While they are all working 
to achieve a common goal, the pathway for an event manager looks different than the branding 
director or finance manager. They are all working to plan the same event but are working on 
specialized tasks based on their position description and personal interest or skill set.  
In this next section, I provide a detailed example of what the event planning, marketing, 
and management process look like for the CNL board. This example of what the event planning 
process is from my lens as the event manager when I was a member of the executive board. I 
thought the best way to explain the process was to provide a narrative. I include additional 
information that walks the reader through the process to plan a CNL event, the overarching 
learning outcomes and how decisions are made to produce an event.  
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Event planning. By reflecting on the skills I gained in undergrad as an event manager 
and event director, there is one event that sticks out the most in my mind which is an event called 
Foodie Fest, based off the TV show Chopped for those of you unfamiliar with the show, it is a 
cooking competition where four chefs have a limited amount of time to produce creative dishes 
using mystery ingredients from a basket provided to them. At the end of the timed round, judges 
chop the losing contestant from the competition.  This is one of the first events that I took lead on 
as an event manager from the beginning of the planning process. The planning process for this 
event started in the fall semester around October with event selection for the spring semester, all 
of the board members created their own event ideas and presented them to the board and 
collectively the board selected the best event concepts to implement for the spring semester. The 
Foodie Fest event was scheduled for the month of March as the event manager, I worked with 
the advising team and Nebraska Unions Reservations staff to identify and reserve an event space 
on the city campus. The process to plan the event took place during the weekly board meetings 
between the end of October and the week of the event in March. Additional tasks for the events 
were completed independently by board members during their weekly office hours.  
The board loved the idea of doing a cooking competition based event and we all loved the 
FoodNetwork show Chopped, but based off of our mission the event would not be a CNL event 
if it was only a cooking competition where event participants came to a room and sat down to 
watch other people. The event has to be interactive and multifaceted. In addition to the Chopped 
cooking competition as a team we decided to hold cooking demonstrations in between the rounds 
of the Chopped competition to teach students some easy meal prep options they could do during 
the week, a knife skill lesson to show students how to properly cut fruit and vegetables and a 
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cupcake decorating station just as a sweet activity for students to do while they talk to their 
friends.  
At this point in the event planning process, the board is learning how to collaborate and 
work together as a team through a creative process. This process requires board members to 
communicate, actively listen and be flexible. Each of the board members has their own unit to 
lead; events, branding, student engagement, campus partners and are working together as they 
are developing the event concept from a different lens. At times this can create conflict for 
students as they work to visualize the experience the other board member is trying to create.  
The next stage of the event planning process is really centered around creating the event 
experience. It's the advising team’s philosophy that the event experience starts from the moment 
an event participant sees the event marketing materials. This could be printed posters in the 
student union, digital signage in academic, dining, and residence halls or on social media. While 
the board has a branding director and marketing coordinator, the entire board works together to 
shape the design concept for what the poster should look like, searching the internet for 
inspiration and submitting all of their ideas to the Student Affairs Marketing and 
Communications Department. I talk more about the specific marketing process for this event 
under the next heading. Once the marketing plan is submitted, the board and advising team work 
together to pull all of the event elements together. For the Foodie Fest event, this meant a lot of 
additional work for everyone, with this kind of event the board is organizing and managing each 
element of the event instead of contracting a vendor. As the event manager, I really had to learn 
how to communicate and delegate tasks to my peers and make sure that I followed up with them. 
I worked closely with the director of campus partnerships to identify who could help cover the 
cost of the event and which departments would make great cosponsors.  
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The first department we had to collaborate with was the Nebraska Unions Staff. We were 
using an event space called the Ballroom in the facility, the Ballroom is one of the larger spaces 
groups can reserve and is one of two event spaces that have hardwood floors instead of 
carpeting. We knew we were taking on a large task trying to transform this space that was not a 
TV studio, restaurant or kitchen into one. For me, this process taught me a lot about persistence, 
and problem-solving. The easiest problem we had to solve was turning the Ballroom into a 
kitchen, the primary advisor hosted two other cooking events in that space in previous years and 
paid for an electrical upgrade that could provide the additional electricity we would need to run 
stoves and a refrigerator. The union staff just had to find the adaptors that were used in the past 
in storage. We got permission from the exclusive catering company in the union to use their 
dishwasher, ice machine and sinks in the service area connected to the Ballroom. The primary 
advisor worked with us to identify a local vendor that would allow for CNL to rent 5 full range 
stoves and a refrigerator and showed us how to create a rental agreement with the vendor so they 
would deliver and pick up the rents.  
One of the harder tasks that I had to handle as an event manager for this event was 
creating an authentic experience of what the Chopped TV show was like. For me, it was 
important to have a live video display that could show the action of the competitors as they were 
cooking. At first, I was told that there was no way to make it happen but I reached out to every 
communications major I knew at the time to see if they had connections to a videographer and if 
they knew how to live stream the event. I reached out to the student-run news stations, athletic 
visual department and local companies with no luck of finding someone. During one of our 
board meetings, someone came up with the creative solution of getting an Apple TV connector 
and iPad to project the iPad camera onto the presentation screen in the Ballroom. By using the 
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iPad, anyone could easily shoot the video without needing training. It was cordless which 
removed any potential risk while in the competition zone while students were cooking. 
Next, we identified UNL Dining Services, specifically our East Campus Dining Chef, 
who has won several campus awards and has worked consistently with the primary advisor for 
decades on several events. We approached the East Campus chef with the idea of them leading 
the cooking demonstrations in between the competition rounds. The board thought this chef 
would be the best option for us because of the working relationship the primary advisor had with 
them and logistically we needed a distraction that would last about 30 minutes in between the 
rounds of Chopped.  These breaks allowed the board members and competitors to clean all of the 
dishes and reset the stations for the next rounds. We also thought it was important to offer an 
opportunity for students to gain an additional life skill of meal prepping which was just 
becoming popular.  
During one of our board meetings, we also identified the Center for Civic Engagement 
and the Huskers Helping Huskers Pantry as additional partners. We saw this event as a way to 
give back and serve the campus community and provide a platform to address food insecurity on 
our campus by encouraging students who attend the event to bring canned goods and personal 
hygiene items as donations to the pantry. The staff from these centers served as judges for the 
event and provided additional volunteers to help the event run smoothly.  
One of the last collaborations we had for this event was with a local grocery store, which 
we approached hoping to get some of the produce and pantry supplies we would need for this 
event as donations. With the nature of the competition, we would need to have a wide variety of 
food and produce available just in case, which can be expensive. Working with the primary 
advisor we crafted a partnership agreement where the store would donate produce and pantry 
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items that were on the verge of expiration. We based the Chopped competition baskets based on 
the items the store had available that day and we purchased the remainder of the items we needed 
for the pantry and cooking demonstrations. I not only learned about securing donations from a 
company, I learned how to balance a budget and be strategic with resources. One of the lessons 
the primary advisor always teaches students is how to be good stewards of the funding CNL 
receives additional working with the local store taught me how to create relationships with local 
vendors.  
In the next section, I continue the narrative about the event Foodie Fest, I just focus on 
the next phase of the event planning, marketing, and management process with details about how 
CNL choose to market the event and the overall process for implementing it. Marketing is a part 
of this continuous process that takes skills students to obtain while planning the events and the 
marketing process is putting them into practice in external environments.  Similar to having 
students put together class presentations, the learning occurs while they are creating the 
presentation and is demonstrated as they present to the class and answer questions. 
 
Event marketing. Student learning through the marketing process is all about 
communication and leadership. From the beginning of the marketing process where the board 
members jointly create design ideas for the marketing materials so that the branding director can 
submit a PR request from the marketing and communications staff. They are learning how to 
communicate the ideas they have in their mind in a way that makes sense to others orally to the 
rest of the board and in written form to the graphic design student’s staff. Once the request is 
submitted the graphic design student works to create a poster draft and working with a student 
designer we often go through three revisions of the poster before we send it to print. This process 
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really teaches the board to give constructive feedback to a peer. It's a delicate balance of asking 
for changes to a poster design the graphic designer has put weeks of work into and letting them 
know that you still like and appreciate the work they are doing.  Some board members are often 
too afraid to provide criticism or feedback to the design and only point out what they like. This 
results in putting out work that may not be the best. Other board members only focus on what 
they don't like about the poster and need some engagement to provide feedback on what they like 
from the design. One board member who was a marketing and communications major mentioned 
in a HuskerGROW conversation that  
The process of sending feedback to the graphic designers and shaping the marketing plan 
for all of the promotional booths has helped me with my class projects this semester, part 
of my internship is to serve as the communications intern for a new store downtown. I’m 
working with two of my other classmates and they don’t know how to do anything! I told 
[the secondary advisor] I already know what I need to tell the graphic designers before 
they finalize one of the windows displays and it is so easy for me to convince people to 
come into the store. This isn’t something my professor taught us, this is something I 
know because of CNL. 
This quote is a great example of how students are learning skills that apply to their academics 
and real-life professional settings.  In the weeks before the event, the board turns its attention to 
creating a plan to market the event to students once we get the printed materials. The board 
typically plans two activities for the promotional booths one that's really engaging and one that's 
more passive. The engaging promotional booth for Foodie Fest was a game of cornhole on the 
plaza outside the student union and the passive activity was handing out the printed material with 
some candy. While these two activities aren’t as exciting as some of the other promotional 
78 
 
 
 
booths CNL has done in the past such as, a large scale silly string fights on the plaza, the board 
made contact with over 360 students while they hosted the promotional events for Foodie Fest 
according to the end of year statistics for 2016. During promotional booths, board members are 
taking all of the event details they talked about while planning the event and giving hundreds of 
students the same elevator pitch that includes all the information about the event in less than a 
minute. Again students are learning how to communicate their vision for an event and really sell 
students on why they need to attend the event. For foodie fest, we also had to get students to sign 
up to compete in the event. We needed four teams of two students, faculty or staff members to 
compete. This is where the Director of Student Engagement stepped in to help recruit students to 
participate in the event. We then had students register to compete for the event online. The 
registration process is something the board talked about during the event planning process, we 
had to work with the Director of Marketing and Communication Student affairs to get the 
registration form created and on the website and during the marketing process we had to work to 
get it circulated around campus, we submitted stories to the weekly newsletter that went out 
across campus. Asked for departments to send it to students, and set it to residence halls.  
In the next section, I talk about the third phase of the event planning, marketing, and 
management process which is event management.  
Event management. I refer to event management as all of the operation details required 
to host the event leading up to and during the event. In addition to establishing the campus 
partnerships and working with the directors of branding and student engagement, for Foodie 
Fest, I also had to create all of the schedules, contact sheets, shopping lists and information 
packets for the competitors and judges. In the week leading up to the event, I reached out to all 
of the students who signed up to compete and provided them with a complete overview of the 
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night, an event schedule, rules and expectations. I worked with the advising team to secure all of 
the cooking equipment like cutting boards, bowls, pots, pans, knives, measuring cups, blenders, 
and utensils. I created day of event management sheets and essentially a production manual for 
the board to follow.  
What I learned after hosting the foodie fest is that a lot of event management is predicting 
anything and everything that could go wrong and finding a solution as it's happening to you.  
With the nature of the event, I really wanted to be intentional about the timing of the event which 
means I had to create a schedule that was realistic with limited support staff. The week of the 
event I was extremely excited. It seemed like the board had all of their bases covered and like 
everything for the event would go smoothly.  
That all changed the Wednesday morning before the event which took place on a Friday 
night, I woke up to emails from volunteers informing me that they were no longer available for 
the event which meant I no longer had anyone to wash dishes in between rounds, one of the 
teams signed up to compete was no longer available, later that afternoon I found out that the 
person that would lead out knife skill training demonstration was sick with the flu and also 
would not be at the event which just ruined my methodically color-coded event schedule! After a 
rather dramatic emotional breakdown in the secondary advisor’s office, we set a plan into action 
to correct and adapt to all of the new challenges we were facing. Pulling all of the logistical and 
strategic skills we possessed together we decided it would be best to cut the knife skill training 
session from the event, which reduced the number of dishes that would need to be washed and 
removed some of the risk management concerns we were thinking of through the planning 
process. The secondary advisor worked with the director of student engagement to find 
additional volunteers and another team to compete at the event. The day before the event I sat 
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with the primary advisor as she checked in with the rental company and the local store to make 
sure all parties were on the same page and had all the information they needed before the event.  
The day of the event there is often a ton of moving parts that the advising team 
coordinates with the support of the event manager or senior board member, this includes the 
shuffling of supplies from one campus to another, shopping for supplies, checking in with all 
board members and making sure all of the last-minute tasks are covered. I mentioned in a 
HuskerGROW conversation with the primary advisor that the week leading up to foodie fest “Oh 
man, this event really made me capitalize on the team building, leadership, and time 
management skills that we talk about in my interpersonal skills class, but often don’t get to 
practice, this event taught me how to overcome challenges.” 
At this point in the process, students aren't learning new skills, they are putting the skills 
they have learned through planning the event into practice. From communication, time 
management, adaptability, teamwork, conflict management and leadership they are 
demonstrating these skills as they interact with each other, volunteers, vendors and event 
participants. Each board member has their own role during the event itself.  
The operations director or event manager works closely with the secondary advisor to 
make sure the event runs smoothly, communicating details with the remainder of the staff and 
making changes to the operation of the event as they see fit, that could simply be moving a table 
or adding some chairs or completely removing one element of the event. The branding director 
usually serves as the host to the event, ensuring all event participants are having a great time, 
making sure we get pictures and student testimonials to post online or include in our assessment 
of the event. 
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The director of student engagement makes sure the board members and volunteers 
understand the task they most do during the event, for larger events we make sure that each 
board member gets a break to spend time with their friends, eat or use the restroom before 
returning to their station and the director of student engagement coordinated all of those details 
so the event manager could make sure the event itself goes well. The director of campus 
partnerships usually leads the check-in process at events and helps out when needed. This board 
member really takes on the additional support staff role and will fill in for other board members 
when they are on break or if we lose a volunteer. The event management experience is where all 
of the event details that were discussed continuously come together. It's a very proud moment for 
students when they see a large turnout of students at the events, as the event progresses board 
members begin to motivate each other to keep their energy up, support each other by offering to 
take over their station so everyone gets a break to have fun at the event and when situations arise 
students are equipped to find a solution.  
Board meetings.  I found the weekly board meetings to be the place where information is 
passed along to the whole board. Imagine the weekly meetings as the board members’ classroom, 
where they are learning new information from the advising team and from their peers. The board 
meetings are a time where every member of the organization works together to share information 
about the upcoming events. It’s where everyone is sharing information, learning new skills and 
learning from not only the advising team but from their peers. Information is shared as a means 
of communication among board members who rely on each other to plan and execute the events. 
As information is shared, board members also increase their knowledge about event planning and 
communication skills. According to the internal CAS Program Review of 2017, the CNL board 
and advisors reported that the learning process stemmed from planning and implementing events.  
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Student learning and development occurs with the Board members as they plan and 
implement events during board meetings. The skill sets include interpersonal, 
communication, event planning, and management, collaboration. Learning also occurs 
among the students that participate in CNL events in that they are able to develop socially 
through the interaction with others from vastly different backgrounds. (CAS, 2017) 
I made a greater connection to student learning with the support from the quote above and found 
that during the board meetings, students are learning how to actively listen, manage time, 
collaborate, work as a team, project management, and leadership. They also learn how to be 
accountable for their projects, with the CNL board.   
Summary of Chapter 
In this chapter, I discussed the findings of the study which provided a comprehensive 
definition of the CNL Program Model that supports the purpose and mission of the organization. 
The elements of the program model for CNL are a mission statement, bylaws, board structure, 
board members, event participants, advisors, event planning, marketing, and management, 
external collaborations, and outcomes/ assessment. This study established that learning within 
the organization happens both informally through advisor interactions and formally through the 
event planning, marketing, and management process. The skills that board members develop 
because of their participation are leadership, teamwork, communication, problem-solving, 
initiative, strong work ethic, flexibility, interpersonal skills and finally appreciation for world 
views.   
The elements of the CNL program model that contribute the most to the organization are 
the mission statement and the board structure and size. The mission statement is at the heart of 
the CNL event planning process and the way they serve students. It provides their identity and 
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directs their work. The board structure allows for more meaningful interactions with the advisors 
which allows for greater learning and makes board members accountable. Board members learn 
through the event planning, management and marketing processes and at the board meetings.  
In the next chapter, I discuss how this study reflects and complicates the current 
literature.  Contributions of this study are explained. The chapter also includes recommendations 
for practice and for future research.    
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CHAPTER FIVE: DISCUSSION 
This study was a qualitative case study documenting the program model for UNLs late 
night and weekend programming board Campus Nightlife. CNL was founded in 2008 as an 
intervention initiative to curb high-risk behaviors among undergraduate students at the 
institution. This intrinsic case study looks at a specific window of the organization's history 
during 2015-2019. This is the time that I was an active member of CNL in undergrad as an event 
manager on the board and in graduate school as the secondary advisor for the organization. The 
purpose of the study was to identify and explore the aspects of the CNL program model and 
determine how those individual aspects contribute to the organization as a whole and student 
learning. 
The process to complete the study took place in three steps, the first step of the study was 
documenting the aspects of the CNL program model that did not exist in an organizational 
document. These elements include the event planning, marketing and management process, 
advisor interactions and how CNL approaches collaboration with campus and community 
organizations. The second step of the study was to analyze the existing data that is available in 
CNL documents like the post-event assessment sent out to event participants after each event, 
HuskerGROW data and the mission statement. In addition to the existing data, I heavily relied on 
CNLs internal CAS assessments that were completed by the board members and advising team 
in 2013 and 2017 which helped frame a complete analysis of the organization. The third part of 
the process is where I made meaningful connections between the data that existed in documents 
and the data that was captured through memos by drawing on my own knowledge and expertise 
about the organization.  In these steps, I related the workings of CNL to the CHAT framework’s 
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elements of tools, rules, subjects, outcomes, community, and division of labor and the 
connections among them.  
Summary of Findings 
There were three research questions that guided this study.  
1. What are the aspects of the Campus Nightlife program model at the University of 
Nebraska- Lincoln? 
2. What are the key elements of the program model that shape the organization and its 
activities? 
3. What aspects of the program model are key contributors to student learning and 
development? 
What culminated through this process resulted in the following findings.  
This study provides a comprehensive definition of the elements that make a campus 
programming board. This is important to understand because it provides a framework to talk 
about campus programming boards as organizations and it provides a model that other 
organizations could utilize. While this study is specifically looking at the CNL program model 
for late-night and weekend programming it provides a framework for practitioners to critically 
review and document aspects of their organization if they choose too, Additionally it identified 
the key elements from the program model that shape the organization and its activities, these 
elements have a meaningful influence over the operation of the organization and include the 
mission, board structure and advising team. Finally this study examined the process of student 
learning and development within the programming board and identified that learning occurs 
through event planning, is facilitated through the weekly board meetings, is demonstrated 
through marketing the event and is put into practice through event management.  
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Implications for Practice 
Document Your Organization 
As leaders in our organization, we are the experts, we remember all of the minute details 
of each event we have hosted for the organization, the process we went through to plan the event, 
which vendors we used, how much we spent, how many students were in attendance and so 
forth. With ten years of event planning experience, I know that information stays stored in my 
brain for years to come and I use that knowledge to inform each of the decisions when planning 
for new events. Organizations should have a process in place that consistently tracks all of the 
organization's activities, this could be meeting minutes, day of event documents, post-event 
reflections, records on each of their students learning and development and finally an archive of 
previous event marketing materials and a photo archive of photos from each event. I realized the 
importance of being intentional about record-keeping and documenting the activities of the 
organization right before I started this case study. I did not recognize how much knowledge 
about CNL was passed down orally, but was nowhere to be found in organizational documents.   
This process of curating the campus nightlife experience really centered on the need to 
document the activities of the organization as I was preparing to transition out of my role as the 
secondary advisor. Without this process, there would have been almost six years of experience 
and knowledge about the organization that would leave with me. One of the additional benefits 
of going through this process advising the organization I was researching is that I found flaws or 
areas of improvement by looking at the whole program model. This thesis process is very similar 
to the program review assessment process that Henning and Roberts (2016) describe in their 
book and based on their recommendation I followed the process of the program review with a 
strategic planning process to set some long term organizational goal. One of the major changes 
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that was implemented because of this strategic planning process was by answering the question 
“Who are we?” This conversation was connected back to our mission statement, board structure 
and recruitment process. Students expressed a concern that there was no formal process to 
recruiting new members, all of the current board members were recruited to join the board by the 
advising team. If the board member was interested and could attend the board meetings they 
were a part of the organization. The board then developed a recruitment plan to reach a larger 
audience of students that involved giving presentations, having socials to get to know potential 
members before they joined and the reintroduction of the application process that was originally 
used by CNL until 2016. Through this process the board also worked collaboratively to identify 
potential partnerships with registered student organizations that CNL has not partnered with to 
find a way to reach a broader demographic of students. While CNL event attendees already 
represent a very diverse subset of UNLs population, the board felt that they could be more 
intentional about partnerships to create more meaningful connections.  
Define Your Future  
My recommendation for CNL is to complete a strategic planning process every two years 
in the spring semester before the current graduate assistant’s contract ends. Starting in about 
week three of the spring semester CNL should dedicate 30- 45 minutes of each meeting 
reviewing the program model. I suggest starting this process before you begin the event planning 
and selection process for the fall semester which normally takes place in March for CNL. This 
process provides a fresher framework for what events, student engagement, and collaboration 
should look like moving forward. This may mean a change in what kind of events the board 
plans for the fall semester. In addition to looking at the program model to create a two-year 
strategic plan to aid the incoming graduate assistant, it helps the outgoing graduate assistant 
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document the knowledge they have gained during their time with the board. It's also helpful for 
each of the board members to write down goals for their unit, providing action items for them to 
work on in the spring semester and when they return to their roles after summer break they aren't 
starting the year off without a plan of action. The strategic planning process that I led the 2019-
2020 CNL board through was centered on the following questions. I provide a template form, 
CNL used to answer these questions and determine goals for the next two years. This could be 
found in Appendix D. 
● Who are we? 
This question allows us to explore the following parts of the CNL program model: 
Mission Statement, Board Members, Recruitment guidelines and overall ad 
● At our core what do we do? 
This question allows us to explore the following parts of the program model: 
Event Planning, Selection, Marketing, and Management. 
● Who do we serve? 
This question allows us to explore the following parts of the CNL program model: 
Board members, Volunteers, advising team, event participants, bylaws, and outcomes  
● How do we approach collaboration? 
This question allows for CNL to explore the following parts of the program 
model: External Collaboration with Academic and Student Affairs Departments, 
Registered student organizations, and local vendors.  
These questions allowed for the board members and the advising team to collaboratively explore 
each aspect of the organization and identify areas for improvement, some goals that they would 
like to achieve in the next two years and some challenges or roadblock the organization 
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encountered. While this recommendation is centered on planning for the organization's future it 
serves as a reminder to constantly document the activities of the organization. If I were to 
conduct another case study on the organization in another six years the three strategic plans that 
would be available would serve as a very insightful piece of data as an organizational document.  
Capture Student Learning 
Having a process in place to formally capture the development of board members is my 
recommendation for everyone. Looking through CNLs organizational documents, I found several 
attempts from the various secondary advisors to assess and track the development of the board 
members. Like most of the procedures of the organization, when the secondary advisor 
graduated their process for assessing student learning went with them and the incoming advisor 
would create something new to replace it. One option organizations could stick with even if their 
campus hasn’t formally adopted a guided reflection on work assessment like HuskerGROW is to 
simply be intentional about asking the core questions.  
As a refresher, HuskerGROW involves conversations between student affairs supervisors 
or advisors with their students. It requires students to reflect on their learning and connect their 
learning within and beyond the classroom to their involvement. These conversations are guided 
by four core questions: (a.) How is this job fitting in with your academics? (b.) What are you 
learning here that's helping you in school? (c.) What are you learning in class that you can apply 
here at work? (d.) Can you give me a couple of examples of things you’ve learned here that 
you’ll use in your chosen profession?  It allows supervisors and students to engage in a 
conversation about what they are learning each semester.  
There are three formats that CNL uses for HuskerGROW conversations: The first is 
before meeting with supervisors students are asked to complete an online assessment that gets 
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students thinking about the skills they are developing through their involvement. Once they have 
completed the baseline assessment students meet one on one with their advisor. 2. At the one on 
one meeting, the supervisor or advisor reviews the four guiding questions and responses from the 
baseline assessment. 3. At the end of each semester, CNL does a focus group HuskerGROW 
conversation with all of the board members where students share their learning experiences with 
each other.   
Comprehensive Assessment Cycle  
CNL has gaps in its assessment of the organization. Our primary form of assessment for 
event participants is a post-event evaluation that gets sent out to students electronically that 
attended one of our events. The survey that we use was first created in 2012 and was 
administered by paper copies as students left the event, which meant we had a better response 
rate but often lacked meaningful data. The paper assessments were hard to keep track of and the 
information was only used internally to look at satisfaction. In 2015 CNL made a switch to the 
electronic survey format, which created a process to track returning participants from each 
semester, an easier way to analyze all of the data. Unfortunately, it can take weeks after the event 
before the assessment gets sent out to students, which has greatly reduced the response rate. If 
we have an event with 300 event participants we may get a response rate of 8-10% meaning we 
are missing a huge chunk of feedback from the participants. The post-event evaluation is how we 
assess the organization’s impact on student engagement and how we teach board members to 
think critically about the event planning process. After each of the events we start our board 
meeting talking about what went well at the event and where there is room for improvement, this 
information is usually documented in our meeting minutes and aren't revisited or as we make 
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future plans. Again it's something that just kinds of stays in our minds but these details can be 
easily forgotten.  
My recommendation for assessing the event experience and event participant outcomes is 
a three-part approach, this approach is a combination of assessment efforts that already exist for 
CNL and should be implemented constantly during and after each event.  
Part one: Gather data during events- student interactions. During each event board 
members should have conversations with event participants and write a summary of their 
conversation. In 2018 I created a document to help get these conversations started and to serve as 
a form for board members to track their interactions with event participants. The purpose of these 
conversations from a programming point of view is more centered on making event participants 
feel welcomed into the event space and open the opportunity for board members to make 
personal connections with event participants.  While the intention of having conversations with 
the event participants isn't explicitly designed as an assessment it is a chance to gather 
information about event participants.  
I offer board members with a list of questions to ask event participants just to get the 
conversation started, at the end of their interaction with the event participant I ask board 
members to write a summary of their conversation and turn them in at the end of the event.  
An example of these questions can be found in Appendix E. Board members reported that once 
the conversation got started the event participants would start to share more information about 
what they like about the event, how it compares to other experiences they've had on campus 
which can be used in the assessment process and provide a testimonial that may not get captured 
in the post-event assessment data.  
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Part two: Post event assessment survey. The survey CNL currently uses was designed 
in 2012 and has seen some updates since. At the core, the survey is a satisfaction survey, to 
gather information about the student’s experience at the event and the final part of the survey is 
designed to gather information about students’ preference and needs for Friday night and 
weekend programming. My recommendation is the survey needs to be sent out electronically to 
all event participants no more than seven days after the event including weekends. Most CNL 
events take place on a Friday, by the following Friday morning all of the event participants 
should receive the invitation to complete the assessment. Henning and Roberts (2016) suggest 
that the time frame of data collection and analysis can have a tremendous impact on the success 
of the project. This recommendation serves as a way to decrease the amount of time between the 
events and when the assessment is administered CNL should look into additional funding to 
provide an incentive for students to complete the survey, a chance to win swag, gift cards or 
merchandise from campus stores to increase the response rate.  
Part three: Consolidate feedback. As I mentioned earlier in this section, the first board 
meeting after each event, the board goes through a debriefing process where they reflect on what 
went well at the event, identify areas of improvement, share feedback they may have gotten from 
their friends or other event participants and often those conversations make connections to 
decisions the students made during the event planning process. Typically these conversations get 
summarized as bullet points in that week's meeting minutes and normally don't get reviewed 
again. Part of the reason they don't get reviewed again is because of where they are stored and it's 
very common for most of CNLs record-keeping to take place in the minds of the advisors and 
board members.  
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My recommendation for CNL is to work with the Assistant Director of Training and 
Assessment for Student Involvement to build a form that's available for the secondary advisor to 
upload the summaries of conversations with students during the event covered in part one and 
the briefing notes that were talked about among the board during the board meeting so that all of 
the information is captured in one place. 
The hope of having all of the assessment data in one place is that the advising team can 
have a more comprehensive look at each event or each semester and if the event is one of the 
core events of the program model that gets done annually it will make it easier to track changes 
in the student experience.  
While these recommendations are very specific to CNL, other practitioners should look at 
their process of assessing their events and make sure there is a consistent and cohesive process of 
collecting and tracking assessment data. As a result, by building in a process that is constantly 
capturing the amazing work that CNL does each year it will have evidence of the value it adds to 
the university.  CNL has all of the tools it needs to advocate for more resources or support from 
the institution. It will also have a package of information to include in a succession plan in times 
of major transitions where the primary advisor of the group leaves their position, there is enough 
information available about the organization  
Broader Implications for the Field 
In a broader context, this study contributes to the research agenda set in 2018 by the 
Association of College Unions International (ACUI) and some of the informal efforts of 
members in ACUI and NACA to start collecting data about student activities, campus 
programming boards and the subset of campus programming boards like CNL that host late- 
night and weekend programming. ACUIs research agenda convers a variety of topics including 
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student success, creating community, technology, inclusive spaces, student engagement and 
facilities and operations. When looking at the potential research questions for student success 
and engagement laid out in the agenda. Like: what are student learning through engagement in 
student unions/ campus activities programming? & What is the impact of student employment in 
the college union/ campus activities programming on retention, academics and student learning? 
This study provides literature on how learning and development occurs for board members of 
campus programming boards, specifically CNL. Additionally to answer the impact of 
employment on student learning this study used HuskerGROW responses which is guided 
reflections on work and the responses students gave were used as existing data. Other 
practitioner can adopt HuskerGROW in the format I describe in the previous chapters as a way to 
start collecting data about their programming boards. Overall, the study is an additional resource 
to assist in other research effort and professionals as they lead their programming board. 
Connections to Literature 
Campus Programming Boards 
There is very little literature available on campus programming boards, and when 
exploring the larger subject of student involvement, the research articles are piece milled into 
topics like student leadership, registered student organizations, or the involvement experiences of 
a specific population. This study is adding to that literature by looking at a specific campus 
programming board, CNL.  There were two dissertations that focused on the outcomes of 
students who served on campus programming boards. The first study by Mary Tosch (2016) 
looked specifically at students’ self-rating of officers and general members serving on campus 
activities boards at public institutions.  My study was different in that it was a case study about 
the program model, and additional aspects of the organization instead of focusing on students’ 
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experiences.  The second study by Veronica Reipe (2011) only looked at officers of campus 
programming boards and the skills they gained through their involvement at private institutions 
(Reipe, 2011). I discuss these studies in more detail in the section on student learning and 
development below. Again, my study contributed an understanding of how elements of the 
organization like the mission, the advisors, and the event planning, management, and marketing 
interacted together as major elements working together in the organization.  Another area of 
research is on a subset of campus programming boards that host late-night and weekend 
programming, like CNL. These articles on late-night programming boards really center on the 
benefits of alcohol-free programming, the reduction of high-risk behavior or the satisfaction of 
students that attended these alcohol-free events. One of these studies conducted in 2012 
happened to be over CNL and explored the effectiveness of CNL’s late-night programming 
efforts ability to curb under-age drinking and high-risk behaviors (Reising, 2012). While this 
study provides context for the purpose of having a late-night programming board, it focuses 
more on the organization's ability to deter under-age drinking and how satisfied students were 
after attending CNL events. The survey developed for the Reising study is still used as CNLs 
post-event evaluation that gets sent out to students electronically. The second study explores the 
impact of late-night programming on student involvement at a public institution (Milstead, 
2010). While this study is very similar to Reisings, this study focuses more on students' attitudes 
and satisfaction with the late-night programming that's offered on campus. While each of these 
studies are very informative, there is a lot of contextual information about campus programming 
boards that is lacking. 
  What my study does by documenting one campus programming board, CNL is that it 
provides a list of the most significant aspects of a campus programming board and a definition of 
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a program model for late-night and weekend programming. While the program model in this 
study is unique to CNL at UNL, it potentially could provide a useful framework for individuals 
to understand the elements of a campus program board and how it one operates. By defining a 
program model for campus programming, it provides an operational understanding of a campus 
programming board. It demonstrates that the organization is way more complex than a couple of 
people throwing a party together for fun.  
Additionally, this study provides a deeper look into three specific aspects of the program 
model that shapes the organization and its activities. Those aspects of the program model include 
the mission statement, board structure and the advising team. The mission statement is the 
propelling foundation of the organization shaping the organization's approach to student 
engagement and involvement with event participants. As mentioned, this study is unique in its 
examination of how the elements of the program model interact rather than how previous 
research, which has been more focused on outcomes of involvement (Astin, 1984; Kuh, 2001; 
Huges & Pace, 2003).  The previous research suggests that students who are more engaged 
academically are integrated socially on campus and are more likely to persist from their first year 
of college to their second year and are more likely to complete their college degree. My study 
describes the important elements of the program model so that CNL can continue to maintain 
those and if other organizations want to follow the CNL program model, they also are aware of 
those important elements.   
The board structure and size is key to maximizing board members’ engagement with the 
program model. Astin’s (1984) theory of student involvement refers to the physical and 
psychological energy students put into one task.  Board members spend about 3-6 hours each 
week in meetings, working with the advising team and working independently. What is known to 
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date from the previous studies specific to campus programming boards is, students who are 
engaged in the campus community are more likely to succeed academically, increase their 
persistence, and have more frequent interactions with faculty members (Pascarella & Terenzini, 
2005). 
The key to the advising team’s engagement with the organization is they are holders of 
the knowledge. Compared to advisors for registered student organizations or clubs, the role of 
the advisor is often limited or removed from the daily operation and management of the 
organization. The advisor's role often is to catch the organization as it falls and to sign forms. 
The role of the advising team specifically within campus programming boards is often way more 
involved, as the primary role of the staff member is to serve as the advisors to these boards. 
Many student organizations have a staff or faculty advisor or who advises the organization in 
addition to a different primary role. With campus programming boards, as my study shows in 
one organization, the advisors are often more critical.  
Student Learning and Development  
Both the Riepe (2011) and Tosch (2016) studies explored the benefits or outcomes of 
campus programming board officers from a total of 24 institutions. Students in officer roles of 
programming boards indicated they have learned organizational skills, time management, 
communication, leadership, planning, teamwork, creativity, budgeting, networking and 
socialization skills through their involvement in campus programming boards. Through the 
nature of the positions these students hold, they are in leadership roles developing the skill every 
day through a variety of tasks and interactions. Different from previous studies, the current study 
connected these learning outcomes to specific tasks board members would have to accomplish 
during the event planning, marketing and management process. One of the structural elements 
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from the program model that facilitates students learning through the event planning process are 
the weekly board meetings. The board meetings are a time where board members are learning 
from each other and often have to demonstrate all learning outcomes each week.  
Future Research 
One option for future research could involve conducting interviews with previous and 
current board members to document their experience with CNL. In documenting their 
experiences the research could further explore how student learning occurs. Through these 
interviews with previous board members, it would be great to see if and how the skills they 
developed during their time with CNL are used in their current professional positions post-
graduation.  
With a lack of available research on-campus programming boards, it would be great to 
continue this research on other programming boards. I think a first step would be documenting 
the program models of the other programming boards at the University of Nebraska- Lincoln, 
while the programming boards are on the same campus, they are structured and operate very 
differently than CNL does. It would be easy to conduct a very similar case study over the UPC 
Nebraska program model and the Unions Board at UNL because all of the units in student affairs 
are required to do the HuskerGROW assessment with their students which serves as the primary 
set of data used to answer the second research question of the study. Through document analysis 
and extensive interviews with the current advising team of the organization or have them go 
through a reflective journaling process it is manageable to collect the same information, I was 
able to generate through the original study. 
Conclusion 
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In conclusion, this study provides a glimpse into the operations of a campus 
programming board. By conducting this study I have a better understanding of our organization 
and will slightly change the definition of a program model. The program model encompasses all 
of the operational, structural and shared philosophical beliefs implemented in the approach or 
design of campus activities or events. The elements in the program model include the following 
aspects of the organization: the mission statement, bylaws, board structure, board members, 
event participants, advising team, event planning, marketing and management process, 
collaboration, and assessment of objects or the immediate tasks of the organization. 
Documenting CNLs program model serves as a starting point to describe the campus 
programming board as an organization. From previous research, higher education educators have 
an understanding of the outcomes programming boards produce like the learning outcomes for 
board members, whether late-night programs curb underage drinking and the attitudes students 
have towards the late-night programming options available on their campus. With an 
understanding of what outcomes these programming boards can produce, this study fills in gaps 
in the literature by providing an example of how one organization, in particular, achieves these 
outcomes.  
In addition to defining the program model for CNL, I was able to identify three aspects of 
the program model that are key to the organization and its activities. While it would be great to 
say all 12 aspects of the program model are equally important to the operations of CNL, this 
study found that there are three elements in the program model that have a greater influence on 
the operation of the organization and producing the desired outcomes. The elements include the 
mission statement, board structure/ size and the advising team. The mission statement of the 
organization serves as the philosophical foundation. There is a clear connection from the mission 
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statement to most aspects of the program model as the organization was built to fulfill the core 
principles of the mission statement. CNL has a particularly small board structure, the current 
board in 2020 only has four undergraduate board members. This means board members have to 
learn how to be responsible, work together as a team and be accountable for their tasks. The 
small board size also means that board members have more opportunities to have one on one 
time with the advising team to aid in their professional development. The third part of the 
program model that is key to the operation of the organization is the advising team. The advisors 
have a great influence over student learning and development, the creative direction of events, 
branding and campus collaborations.  As the more experienced members of the organization, 
their professional, industry and institutional knowledge sustains the organization's activities. 
Having a full time staff member as the primary advisor and a graduate assistant as the secondary 
advisor provide additional support for campus programming boards and sets these organizations 
apart from registered student organizations or clubs.  
Finally, this study documents the process for student learning through the event planning, 
marketing, and management process. Student learning occurs during the event planning process, 
learning is facilitated through weekly board meetings where board members work together to 
design an event experience for participants. During board meetings, members are learning how 
to communicate their ideas in a way others can not only understand their point of view but 
visualize the experience they are talking about, work together as a team, conflict management 
and adaptability. The skills students learn are then demonstrated through the event marketing and 
management process. The learning outcomes established by the HuskerGROW baseline 
assessment overlap with the learning outcomes identified in previous studies.  
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Future research can be conducted using this same approach for other programming boards. Even 
with the contribution of this study to research, there is still so much information about campus 
programming boards that need to be documented and published to create a comprehensive 
understanding of campus programming boards across higher education.   
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Appendix A: Description of Staple Events 
Back to School Bash, has taken many forms over time but always takes place on the 
Friday during the first week of classes. The purpose of establishing this event is meant to assist 
in acclimating students to the campus community, establishing the events as an alternative option 
for the traditional representation of the college experience(going to house parties)  The hope of 
getting students involved in this first week, is to make sure they  
 Back to School Bash is typically held in an outside location at the student union with 
large inflatable obstacle courses, yard games, music, and smaller attractions like face painting, 
and mechanical bulls. This event typically attracts around 300-600 students depending on the 
year and is a great way to get students out of the residence halls to have a very interactive 
experience. Campus Nightlife typically works with other partners around the campus to make 
sure there aren't multiple events for students to attend on this night, which allows for more 
students to take part in this community-driven experience. The event is also designed for 
students to explore individually or as a group, meaning everyone feels welcome and included. 
With it being the first week of classes, some students don't have a friend group yet and may feel 
apprehensive about participating in such a large event.  This approach to collaboration with 
partners and departments across the institutions helps promote students’ sense of belonging, 
awareness of campus resources and allows for students to engage with a wide range of students. 
(CAS, 2013) At this event CNL sees a lot of Residence Assistants from University Housing 
bring all of the residences from their floor over to our event.   
Husker Watch Party is the second staple event CNL hosts each year in September. CNL 
hosts the first away football game in Memorial Stadium. Campus Nightlife is the only 
organization at the university that is allowed to rent out the stadium for this event.  The Husker 
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Watch Party historically has been a part of the UNL Parents Weekend hosted by the Division of 
Student Affairs and the UNL Parents Association. In addition to students, parents and siblings 
having a chance to watch the game on the field CNL brings in large inflatables, football toss, and 
other family-friendly activities to keep participants engaged. On average there are over 1000 
participants that attend this event. The International Student Scholar Office has partnered with 
CNL to host a Football 101 session before the event starts that allows international students the 
opportunity to learn more about the history of football and the rules to the game.  During 
halftime, CNL board members and volunteers serve hot dogs (including a vegetarian dog), chips 
and cookies to the participants. Often CNL gets the food for this event donated by local vendors 
or businesses. The event experience is complete with a photo session for families in a photo 
booth that prints off pictures for everyone. 
The third staple event for CNL is The End of Year Bash, this event takes place each April 
before finals week and the end of the semester. This event is the largest event CNL hosts and 
starts planning for it a year in advance. CNL brings in a large Ferris wheel, three carnival rides, 
inflatables, photo booth, carnival games with prizes, caricature, balloon and face painting artists. 
In addition, there are typically three food options, like funnel cakes, hot dogs, Filipino egg rolls 
or shaved ice. The purpose of the event is to celebrate all of the hard work students, faculty and 
staff put into the semester and to mirror our first event of the year- Back to School Bash. The 
event takes place outside on the University's East Campus. This is an event where several 
academic and student affairs departments pull together to sponsor this event. The Residence Hall 
Association, College of Agriculture and Natural Resources, William H. Thompson Schools have 
been consistent sponsors of the event. There are typically 1500-2000 participants at this event 
each year.   
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Appendix B: CNL Bylaws 2016 
BYLAWS AND STRUCTURE FOR  
 CAMPUS NIGHTLIFE BOARD 
 
ARTICLE I 
 
The name of this organization shall be Campus NightLife, hereinafter CNL. 
 
ARTICLE II 
 
The mission of Campus NightLife is to provide all University of Nebraska-Lincoln students with 
interactive on-campus activities. In partnership with other University departments and 
organizations, Campus NightLife funds free late-night programs that build diverse social 
relationships and student engagement while fostering campus-wide inclusiveness. We strive to 
provide entertainment that is unique and caters to the ever-changing student population and 
campus community.  
ARTICLE III: Members 
 
Section 1.  Non-discrimination.  CNL board shall not discriminate in the selection of members or 
appointments when discrimination is defined as denying individuals membership or appointment 
on the basis of gender, age, disability, race, color, religion, marital status, veteran’s status, national 
or ethnic origin, gender identity or expression, place of residence, or sexual orientation. 
 
Section 2. Recruitment. The CNL board will consist of board members and Street Team members. 
The determination of membership distinction shall be based on the discretion of the advisor, 
graduate assistant, and current board members.  
a. Recruitment will take place each Spring Semester for CNL board members and will have 
rolling admission for Street Team members.   
 
Section 3. Membership.  All members of Campus NightLife are expected to be in attendance at all 
activities associated with the organization. This includes, but is not limited to meetings, events, 
and retreats.  
 
Section 4. Attendance. Decision-making privileges will only be granted to members in attendance 
at CNL board meetings. If a member cannot attend, it is the member’s responsibility to 
communicate promptly with the advisor or graduate student of his/her absence.  
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a. All CNL board members are required to attend every meeting and event unless cleared by 
the advisors; work and homework will not be valid excuses for missing weekly meetings. 
Section 4.  Revocation.  Membership may be revoked in the event that any member fails to meet 
the expectations and responsibilities of the organization signed by the board member in their 
contract prior to starting their position.  
 
Section 5.  Resignation. Members may resign from CNL board by providing the advisor with 
written notice. 
 
ARTICLE IV: Meetings 
 
Section 1. Meetings.  The CNL board meeting shall be held weekly. All members of the CNL 
board are required to attend. Meetings can be canceled at the discretion of the advisor or graduate 
assistant. All members of the board shall be notified of this cancellation.  
 
Section 2.  Special Meetings. Retreats are considered special meetings and may be called by the 
advisor or graduate assistant. The purpose of the meeting shall be stated in the call.  CNL board 
members & Street Team members should be given notice no less than 2 weeks times. Electronic 
communication may be used as notice. 
 
Section 3.  Facilitator. The meeting shall be facilitated by the advisor or graduate assistant to the 
CNL board. 
ARTICLE V: Roles and Responsibilities 
 
Section 1. Event Manager is responsible for:  
a. Reserve spaces for events 2-3 months in advance 
i. Set up, break down, rotating basis 
b. In charge of the overall implementation of each event, you are “on deck” for  
c. Working with Marketing Chair to submit PR plan to Information and Strategies, 6 
weeks prior to the event  
i. Both the Marketing Manager and Event Manager are in charge of Social 
Media for the event 
ii. Both the Marketing Manager and Event Manager are in charge of additional 
marketing; i.e., Next@Nebraska, Daily Nebraskan, RSO Newsletter, etc.  
d. Working with the Street Team to distribute marketing materials, preview events, 
chalking, etc. 
e. Serves 2 office hours per week 
Section 3.  Recruitment and Retention Manager is responsible for: 
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a. Responsible for recruitment and retention of new members  
b. Sending out weekly emails to Street Team of upcoming volunteer opportunities 
c. Recruitment for new board: February-March of the spring semester 
i. Recruitment for Street Team: first month of classes each fall semester  
d. The recruitment table at each CNL Event, also includes, but is not limited to the 
RSO Fair and Street Fair during the fall semester.  
i. Divide t-shirts/gear equally among all events for recruitment table  
e. Serves 2 office hours per week 
 
Section 4. Marketing Manager is responsible for: 
a. Working with Event Chairs to submit all PR plans to Marketing and 
Communications 6 weeks prior to the event   
b. Keeping social media updated at all times, minimum of once a week update 
c. Marketing Manager is in communication with Event Manager for Social Media 
needs for the event 
i. Both the Marketing Manager and Event Manager are in charge of additional 
marketing; i.e., Next@Nebraska, Daily Nebraskan, RSO Newsletter, etc.  
d. Coordinating social media advertising with recruitment and retention chair each fall 
and spring  
e. Serves 2 office hours per week 
Section 6. CNL Volunteer is responsible for: 
a. Volunteering at events to set-up and break down  
b. Passing out marketing materials for upcoming events to residence halls and 
academic buildings on campus 
c. Chalking (weather permitting)  
d. Work with Recruitment and Retention Chair to continually recruit new Street Team 
Members.  
i. If a Chairperson should step down, Street Team Members are eligible for 
the position after submission of application and meeting with the advisors 
ARTICLE VI 
Advisor 
 
CNL board shall have one primary advisor, the Associate Director of Student Involvement, and 
one secondary advisor, the graduate assistant to Campus NightLife. 
 
ARTICLE VII 
Finance 
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Funding for CNL will be primarily from the Vice Chancellor for Student Affairs and University 
departments and organizations. 
ARTICLE VIII 
Amendment 
 
These bylaws may be amended by a two-thirds vote of the CNL board provided that the 
amendment has been submitted in writing at the previous regular meeting. 
 
ARTICLE IX 
August 22nd, 2016 
 
These bylaws shall go into effect August 2016.  
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Appendix C: CNL Board Member Position Description 
  Operations Event Director 
■ Oversee event development for both semesters. 
■ Coordinate and track all event details on the event planning dashboard. 
■ Create a calendar of all events for the current and upcoming semester 
■ Coordinate all space reservations, confirmations, and additional vendor 
support. 
 
Event Manager 
■ Assist Event Director in the implementation of each event.  
■ Lead role in communicating all new development and planning efforts 
with the Event Director and Advisory Board.  
■  Complete the day of event document a week in advance of the event. 
■ Lead check-in process at events.  
Director of Student Engagement 
■ Responsible for the recruitment of new board  members  
■ Complete tasks in the existing recruitment plan 
■ Sending out weekly emails to Listserve with upcoming opportunities and 
events.  
■ Develop strategic partnerships with RSOs on east and city campus   
Outreach Coordinator 
■ Assist Director in all recruitment efforts 
■ Identify, pursue and solidify potential partnerships with RSO, Greek and 
Residence Hall Organizations 
■ Assist the Student Engagement and Brand Directors in cross-promoting 
upcoming RSO events.  
Brand Director 
■ Oversee all marketing and communication efforts. 
■ Serve as the main Host at all CNL events ensuring a positive experience 
for all guests.  
■ Set goals and timelines for Marketing Manager. 
■ Assist in the development of Promotional booths.  
Marketing Coordinator.  
■ Take the lead in managing social media outlets. 
● Must create and post content weekly. 
● Should check and respond to any Facebook event page comments. 
■ Distribute all printed promotional materials. 
■ Manage Facebook event page 
■ Assist in campus outreach efforts 
Director of Campus Partnerships 
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■ Keeping a record of what we spend per event, and how it impacts the 
budget  
■ Working together with Advisor, Reshell Ray, to inquire where/what funds 
we can apply for  
■ Take the lead on obtaining donations from local businesses and maintain 
detailed records 
■ Develop proposals for additional funding request from Campus Partners 
■ Maintain relationships with current campus partners. 
 Development Coordinator 
■ Identify new partnerships with potential campus departments or programs 
■ Find creative ways to assist in the promotion of campus partners’ events. 
■ Maintaining the most up-to-date knowledge on our budget  
Logistical Support Coordinator (Optional) 
○ Maintain meeting notes, task sheets, and board schedules. 
○ Send out reminders of upcoming events or meetings 
○ Keep an inventory of supplies 
○ Organize and maintain electronic files, photos, and notes  
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Appendix D: Strategic Planning Template Example 
 
Campus Nightlife Strategic Planning Document 2020 
Opening 
Question 
Who do we are we? 
Document 
Review 
What We 
Currently Do? 
 
Group 
Discussion 
Where will we be in two years?  
 Goal 1 Goal 2 Goal 3 
Description of 
Goal 
   
What steps do 
we take to get 
there? 
   
Areas of 
Support? 
   
Road Blocks?    
How does this 
support the 
goals of the 
Division? 
   
Additional 
Notes 
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Appendix E: CNL Conversation Guide for Event Participant Interactions  
● Hey, How did you hear about this (event, meeting or RSO)? 
● Is this your first time at a CNL event? 
○ If it is not their first time:  
■ How many events have you attended?  
■ What is your favorite CNL event? (Thank them for their support) 
● Are you having a good time so far? 
● What is something that you wish we would bring to campus? 
● What organizations are you involved with on campus?  
● What kinds of events would you like to see in the future? 
● What's the best day of the week to attend events for you? What time? 
● Do you think there is enough to do on campus on the weekend? 
● When you're making plans for the weekend where do you typically turn to find some 
ideas? 
● What prevents you from attending events? 
● What's more likely to draw you to an event? 
Conversation Summary 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
Conversation Summary 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
Conversation Summary 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
Conversation Summary 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
